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TED SANDERS IRENE BANDY-HEDDEN
SUPERINTENDENT OF ASSISTANT SUPERINTENDENT
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{614) 4663708

Dear Educators:

There is, perhaps, no more important issue to address in the field of early childhood
education than the professional development of those individuals who work in this field.
The resuits of numerous studies that have been conducted to assess the guality of
programs currently available to our nadon's young children and their families suggest
that the training and quality of staff are critical determinants to quality programming.

In the area of early childhood special education, preiessional training needs are also
recognized as paramount. The number of preschool programs for children with
disabilities has grown rapidly in Ohio, thus creating a dramatic increase in the number
of trained professionals needed to meet the resulting human resource demands. The
training needs of this cadre of teachers, as well as other service personnel who face this
challenge, is the focus of Project Prepare,

This series of nine competency-based taining modules is the result of a cornmitment on
the part of many individuals in the State of Ohio to quality services for young children.
Their dedicated efforts are to be commended. Project Prepare reflects widely accepted
principles of sound early chiidhood theory and practice; reflecing what we know about
the development of all young children, and what we know about the development of
young children who have special needs. We hope thet these materials assist you in your

efforts to provide quality early childhood education programs for all of Ohjo's young
children.

Sincerely,

L%M:/ @% gy

Irene Bandy-Hedden
t Superihtendent of Public Instruction

Superintgndeat of Public Instruction
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PROJECT PREPARE GENERAL INTRODUCTION

This module is one of nine competency-based personnel preparation modules designed to
prepare professionals to employ best practices to meet the special needs of young children
with disabilities. Each module was developed by an outstanding team as part of a statewide
collaborative effort called Project Prepare. Project Prepare was funded by the Ohio
Department of Education, Division of Early Childhood Education in concert with the
network of Special Education Regional Resource Centers.

Each module targets a facet of best practice found to be critical in implementing a free
appropriate public education specifically for three- 1o five-year-old children with disabilities.
While this is the age focus of Project Prepare the modules are applicable for serving all
young children. The module topics are:

Assessment,

Family Coliaboration,

Individualized Education Program (IEP),

Preschool Integration, '

Managing Behavior,

Planning,

Play,

Techrology,

Transition.
This list of carefully selected topics does not exhaust all aspects of knowledge. skills.
attitudes, and values that are important, even essential, in meeting the challenge posed in
implementing the amendments, contained in P.L. 99-457. of the Individual with Disabilitics
Education Act (I.D.E.A.). However. cach module does represent a “competency cluster,”

rather than a single competency, addressing several general objcctives. eacli of which is
broken down into specific knowledge, skill. and value/attitude objectives.

The teams were asked to monitor their own work on the basis of carefully determined
criteria, which were then used throughout a multi-stage process of review. Several factors
were scrutinized in order to keep the content philosophically consistent within each and
across all modules. These premises are in harmony with the philosophical position of the
Ohio Department of Education, Division of Early Childhood Education which in turn

reflects best practices in the ficld of Early Childhood Special Education. The issues are
summarized as follows:

Developmentally Appropriate Practice in accord with principles set forth by the
National Association for the Education of Young Children (NAEYC).

Integration of children with disabilitics in programs with their typically developing
peers.

Collaborative relationships with families.

Attention to the special needs of each child with recognition of the child’s abilities. as
well as disabilities.

Provision for and valuing of all diversity among voung children and their tamilies (c.g..
ability. cultural. racial, religious, gender. etc.).

!IL
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A second criteria the module development teams were asked to consider in monitoring their
work was adaptability. Adaptability was defined in three ways. First, each module needed to
be adaptable in a demographic sense, that is. responsive to needs in diverse geographic
settings (rural, urbanr, suburban) with diverse populations. Second, each module was

designed for potential use with three different groups of participants:
General (e.g.. parents, community groups);

Staff (direct service personnel. such as teachers and therapists);

Administrators (persons in leadership roles, such as building principals and program

directors).

Some of each module’s content may be applicable to all three potential “audiences™
however, in many instances differentiation of content is appropriate, based on the
anticipated needs of participants. Thus, while the same goals are indicated for the three
groups of participants, these goals are translated in knowledyge. skills, and value/attitude
objectives appropriate to each group. Differentiation of objectives by audience and by type
is shown in the following matrix taken from one of the modules.

GOALS

KNOW THE LEGAL AND ETHICAL BASIS

FOR PRESCHOOL INTEGRATION

GENERAL
OBIECTIVE

STAFF
OBIJECTIVE

ADMINISTRATOR
OBJECTIVE

COMPETENCY
COMPONENT

Understand the legal
and cthical basis for in-
cluding children with
disabilities in typical
preschool programs.

Understand the legal
and cthical basis for in-
cluding children with
disabilitics in typical
preschool programs.

Understand the legal
and cthical basis for in-
cluding children with
disabilities in typical
preschool programs.

KNOWLEDGE

Participants will iden-
tify the relevant sec-
tions from federal law
which provide the legal
preference for including
children with dis-
abilities in typical
programs.

Participants will iden-
tify the relevant sec-
tions from federal law
which provide the legal
preference for including
children with dis-
abilities in typical
programs.

Participants will iden-
tify the relevant sec-
tions from federal law
which provide the legal
preference for including
children with dis-
abilities 1n typical pro-
grams and the cthical
issues related to this
inclusion.

SKILL

Participants will explain
from an cthical per-
spective. why children
with disabilitics should
participate in typical
preschool programs.

Participants will list
“supplemental services™
which might be neces-
sary to enhance the
participation of children
with disabilities in typi-
cal programs.

Participants will synthe-
size legal requirements
and cthical considera-
tions related to inclu-
ston by predicting the
outcome of cases tor
specitic children.

VALUE/ATTITUDE

Participants will hist
potential benefit of in-
clusion for children,
families. and teachers.

Participants will give
personal opintons of
potential benefits of in-
cluding children with
disabilitics in typical
programs and means to
make this inclusion
possible.

Participants will
generalize a philosophiy
statement to guide @
school system i the
direction of inclusion
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The third form of adaptability is implied by the term module itself. Each module is intended
to have an “accordion-like™ quality so that, while each is a complete “package™ entailing
about five hours of instruction, sections can be selected, at the discretion of the group
leader. depending upon: (1) needs of the participants. and (2) time availability. The module
is also adaptable in the sense that it can be used for individual self-instruction as well as

group instruction by a leader.

Other criteria employed in developing and refining the modules were:

* The goals for thec module arc clear to the leader and to the participants.

+ Each activity is congruent with the objective with which it is associated.

materials are provided or readily available.

+ Terms are appropriately used and clearly defined.

The module is, insofar as possible, self-contained and self-sufficient — that is. all needed

» The module is designed to hold the interest and motivation of those using it.

For cach objective, a matrix identifies enabling activities, resources for usc in conducting
these activities, and leader notes (suggestions, possible supplemental materials, etc.). The
following example of a matrix from one module is representative of this plan of organization

and illustrates how resources and notes are linked to activities.

LEVEL:

STAFF

GOAL: Comprehend the significance of play in the development of young children.

COMPETENCY TYFE: KNOWLEDGE

OBJECTIVE: Participants will understand (recognize) the relationship between play and the developing child.

ENABLING ACTIVITIES

RESOURCES/MEDIA/READINGS

LEADER NOTES

1.

Discuss stages of play that chil-
dren experience as viewed by
several theorists.

Mildred Parten
- Piaget
- Sara Smilunsky
~ Others

. Review Fowr Trends Pertinent

e Pley.

. Review stages of cognitive play.

. Review the way play can con-

tribute to the preschool chifds
averall development.

10.

Use Handouts

Mildred Parten’s Developmental
Stages of Social Play

Piaget’s Theory of Play
Sara Smilansky
Others

. Use Transparency

Four Trends

. Use Handout

Stages of Cogmitive Play

i3. Use Transparencies

As Adudts
All people .

10.

13.

Read Chapter 11, Teaching
Infants and Preschoolers with
Handicaps by Bailey and
Wolery.

Read Special Needs: Play and
Learning. Also read Play As

A Medium for Learning & De-
velopment. A Handbook of
Theory and Practice by Bergen.

. Read and study leader notes,

Four Trends Pertinent to Play.

. Cognitive play is used here as

one cxample. If time permits,
other domains could be
discussed.

Read Chapter 11, Teaching In-
fants and Preschoolers with
Handicaps by Bailey and
Wolery. Read Section 2 1n Play
Av A Medwum for Learning
and Development by Bergen

Enabling Activities — This column lists the recommended activities that will fead 1o the accamplishments of the
objectives.

Resources — The materials listed in this column are those needed to complete the recommended activities

Leader Notes — Special recommendations to the in-service leader on conducting the suggested activities are
provided in this column.
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MULT!-STAGE PROCESS OF
DEVELOPMENT AND REVIEW

Having identified their respective topics, the teams developed their modules during the
1990-91 school year. sharing progress reperts at a series of planning mectings. This stage
culminated in more formal presentations of the “work-in-progress” to members of all
module development teams. Project Prepare staff. and a Reactor Panel. Comments and
suggestions elicited through this process were incorporated in feedback meetings of the
Reactor Panel with each team.

Throughout the 1991-92 school year. a two-stage field test procedure was implemented.
First. each team presented a five-hour training session of their module at a primary training
site. Evaluation data obtained from these sessions included feedback from the leaders. the
participants. and also an invitational group of observers. Observers included steering
committee members, members of other teams. and project coordinating staff. Participants in
each primary training session were given the opportunity to participate in secondary
training, that is. to conduct a five-hour training session using any of the nine modules.
providing similar evaluation data. A total of 18 secondary training sessions were held. The
results of the primary and secondary training yiclded data used in considering modifications.

Overall. both participants and leaders who supplicd feedback on the ficld test sessions were
very positive about the training and materials. A total of 484 surveys were completed by
in-service participants. Those who responded represented individuals from diversely
populated areas: rural (37%), urban (16%), urban and suburban (14). rural, urban aund
suburban (14%). suburban (8%). and rural and urban (7%). Almost all (98%) felt that the
activities presented at their sessions related to the in-service topic. A similar response was
found for consistency with philosophical premises. Most believed that the in-service training
was consistent with developmentally appropriate practice (98% ). exceptionality appropriate
practice (909 ). integration (919%). and family and professional collaboration (93<). The
majority of those who did not respond posi. ely to these items on consistancy ~did not
know™ whether or not there was consistency.

The greatest amount of disagreement was found on the item which asked whether the
training was sensitive to multicultural issues. Seventy two percent of those responding
indicated “yes,” while 16% said “no™ and 16% “did not know.™ As a result of this feedback
the issue of sensitivity to diversity was strengthened in the materials during the final revision.

Additional positive feedback from participants showed that 93% felt that activities were
appropriate for the audience, 96% believed the interest level was acceptable or terrific and
95% would recommend the training to others. No significant differences were found among
responses from different types of audience partcipants (i.e.. teachers. psychologists,
parents, etc.) or among groups from varied populations (i.c., urban. rural. suburban, etc.).

The feedback provided by the 21 in-service leaders who completed response surveys was
quite similar to that shared by the participants. Most (91%) felt that the materials allowed
them to meet their objectives and that activities related to the goals stated in the modules.
Almost all believed that the materials were consistent with developmentally appropriate
practice (95%), cxceptionality appropriate practice (95%). integration (94% ). and family
and professional collaboration (95%). Sixty three percent of the leaders responding believed
that the materials were also sensitive to multicultural issues. while 31% “did not know.” and
5¢% felt that they did not adequately address this premise. As stated above. this information
was used to identify and make nceded rcvisions.

1..
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In addition, most leaders {(88%) found the activities to be appropriate for ail audience
participants and that materials were designed to accommodate various audiences (91%¢). All
(100%) found the interest level to be acceptable or terrific. Seventy five percent of the
leaders noted that all required materials were provided and 95% believed that module
materials could be used for in-service training sessions that varied in length (i.e.. amount of
time).

In regard to the usc of the modules by leaders, most found them easy to use (955¢). well
organized (84%). to have clear directions (94%), and to have clear (1009¢), and cemplete
(899 ) leader notes. Minor revisions were made following the field test to increase these
charateristics in the set.

Strong support by the leaders for the competency-based modules was found in the fact that
all (100% ) reported that they would use the same module again and many {39%) said that
they would usc other modules in the set. Finally, all leaders (1009) indicated that they
would recommend the modules to other professionals who conduct in-service training.

Each module development team having made every cffort to insure that, their product
satisfied cach of the basic criteria, then used the feedback to refine and inodify their final
product. During the entire process each module was subjected to conscientious and detailed
peer review. Directives ranged from minor editorial changes to significant and substantive
additions. dcletions. and reworkings. Team cooperation and genuine enthusiasm was evident
throughout the entire process. as was their creativity, resourcefulness, thoroughness, and
skill. Their efforts combined with the expertise and conscientious work of the Project’s
Steering Committee, cross-module review teams, the Reactor Panel. internal and external
expert reviewers, and the Project Consistency/Finalization Task Force made for a truly
collaborative project and a total quality product.
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ABSTRACT

The Planning Module is one of a series of modules for competency-based inservice of early
childhood pessonnel that focuses on planning preschool programs. The materials are
designed to assist participants in the writing of a program philosophy. the selection of
developmentally and exceptionalitv-appropriate curriculum. and the establishment of a
preschool environment that is appropriate for both typically developing children and those
with disabilities. In-service activities are also provided to help participants understand the
role of planning in establishing interpersonal interactions within the preschool environment
that support the development of voung children. Finally, the issues of data collection/record
keeping and program evaluation are also addressed.

OVERVIEW

The purpose of the Plunning Module of the Preschool Personnel Preparation Project is to
help others plan. implement. and evaluate an appropriate program which includes children
with disabilities. The primary intention of these materials is to aid in-service as well as
pre-service administrative and teaching staff as they include voung children with disabilities
into their programs and strive to improve the quality of their existing programs. However.
this module could be used by parents to help them understand and select appropriate
programs for children. The module is applicable to programs for young children in public
school settings. Head Start. private preschools. home-based programs and child care centers.

The arcas included in the Planning Module are Philosophy. Curriculum. Environment.
Interactions Among Children and Adults. Data Collection/Record Keeping. and Program
Evaluation. Each arca has one stated goal with objectives for the competencies of
Knowledge (familiarity). Skill (expertise). and Values and Attitudes (feelings). General
objectives focus on basic information. Staff objectives center on information that has direct
bearing on preschool planning practices. Administrator objectives concentrate on
information relative to program design. The module is organized for use by a group leader
or may be used as an individual self-study guide. A posttest and a bibliography are
included. Space is provided to identify locally available training resources. such as
videotapes. as well as exemplary prog ams which invite observation.
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GOALS

The goals for this module are as follows:

1o

‘P

0.

Understand the importance of an established preschool philosophy in guiding a
developmentally and exceptionality-appropriate program.

Define developmentally and exceptionality-appropriate curriculum and recognize the
implications for best practice.

Define environmeat as it applies to a developmentally and exceptionality-appropriate
preschool program.

Understand the value of interpersonal interactions in the optimum development of yvoung
children.

Identify necessaryv data collection.’record keeping information.

Recognize the importance of a systematic program evaluation for providing quality
preschool services.

<y
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GLOSSARY

Adapt: Changing or modifying the time (schedule), space, materials, or expectations of the
environment to better meet the needs of an individual child or class.

Adaptive behavior: Addresses self-help, independent functioning, and personal and social
responsibility as is appropriate for a same-age peer and according to one’s cultural group.

Adaptive computcr access: Use of an alternative input device for the computer which gives
the student with disabilities an alternate means of access when the regular keyboard may

not be appropriate. These include expanded keyboards, switches, touch windows, joysticks,
and voice input.

Adaptive firmware card: A special card placed inside the Apple computer which allows
transparent access to commercial software by any one of 16 input methods, including
scanning, Morse code, expaiaded keyboards, and adaptive keys.

Adaptive keybourd: An alternative keyboard usually attached to the computer with an
adaptive firmware card. Adaptive keyboards are generally programmable and allow the

student to send informatic 1 to the computer in the most efficient form based on individual
needs.

Age appropriate: Experiences and/or a learning environment that support predictable
growth and development in the physical, social, emotional, and cognitive domains that are
typical for children at specific chronological ages.

Anecodotal records: A brief account of a situation that provides a factual description of an
incident, behavior, or event.

ANSI: American National Standards Institutes: Institute which adopted a standard for the
threshold of normal hearing.

Anti-bias curriculum: Developmentally appropriate materials and equipment which project
an active/activist approach to challenging prejudice, sterotyping. bias, and “isms.”

Appropriate environment: Surroundings that are suited to botb the age and the individuality
of all children present.

Appropriate practice: Techniques or a style used with young children that is age and
individually appropriate.

Assertive: To maintain or defend rights without being hostile or passive.

Assessment: The collection of information through different types of procedures sach as

criterion-referenced tools, norm-referenced tools, observation, interviews, and anecdotal
records.

Assistive device: Any specific aid, tool, or piece of equipment used to assist a student with
a disability.

Associative play: A type of play in which a child plays with others in a group and
subordinates his/her individual interest to the interests of the group.

At-risk: Students that have a greater chance of experi:ncing difficulties developmentally or
at school due to social, economic, environmental, or biological factors.

Augmentative and alternative communication (AAC): An integrated group of symbols, aids.
strategies, and techniques used by a student to enhance communication abilities. The system
serves to supplement the student’s gestural, spoken and/or written communication abilities.
AAC strategies include the full range of approaches from “low tech” concrete and symbolic
ones to “high tech” electronic voice out-put systems.
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Battery device adaptor: Adaptation which allows a battery-operated device to be activated
by a switch.

Boot: The process of turning the computer on and loading a program into memory.

Byte: The area of storage needed for storing a single character of the alphabet in memory.
One thousand twenty four bytes are equivalent to one K of memory. One byte is made up
of eight on/off electronic impulses called “bits.” Knowing how much memory is available on
your computer will ensure appropriate planning for software selection.

Categorical orientation: A philosophical approach to assessment designed to vield a
diagnostic label; labeling a child according to some presumably underlying condition (e.g.,
learning disability, mental retardation, or behavior disorder).

Center-based services: Educational services that are provided at a central location, typically
through a classroom type format.

Character: Refers to any letter. number, punctuation mark, or space used to represent
information on the computer.

Child-initiated activity: An activity selected by a child with little or no intervention by
another child or adult.

Close-ended materials: Materials that have one or two ways in which children can play with
them and which offer few opportunities for creativity and experimentation.

Cognition: Application of intellect as opposed to feelings/affect in mental processes.

Collaboration: Interaction between people to solve a problem: working and sharing together
for a common goal.

Collaborative: A group of agencies and parents working together to ensure quality services
for young children with disabilities.

Communication skills: Receptive and expressive language. facial expressions, body
language, gestures, etc. that allow a child to respond across settings.

Compater: It is the processing unit, memory, and power supply source of the computer
system. Attached to the computer are the monitor, the input device (e.g., keyboard), and
the disk drive. [Also called the central processing unit (C.P.U.).]

Computer assisted instruction (CAI): Refers to all instruction which is conducted or
augmented by a computer. CAI software can target the full range of early childhood

curricular goals, with formats that include simple exploration, educational games, practice.
and problems solving.

Computer switch interface: Device which allows single switch access to a computer.

Constructive play: Play in which a child purposefully manipulates materials in order to build
structures and produce novel or conventional creations.

Control unit: The unit that enables electrical devices to be activated by a switch.

Cooperative play: Play in which a child plays with other children in activities organized to
achieve a common goal, may include interactive dramatic play or formal games.

Co-playing: Occurs when an adult joins in an ongoing play episode but lets the children
control the course of the play.

Criterion-referenced tests: Evaluation tools which are specifically constructed to evaluate a
person’s performance level in relation to some standard.

Curriculum-based assessment: An assessment of a child’s abilities or behaviors in the
context of a predetermined sequence of curriculum objectives.
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Cursor: The small blinking symbol on the monitor which indicates that the computer is
waiting to receive information.

Dedicated device: A device containing a computer processor dedicated strictly to processing
and producing voice output.

Developmental: Having to do with the typical steps or stages in growth and development
before the age of 18.

Developmentally appropriate: The extent to which knowledge of child development is

applied in program practices through a concrete, play oriented approach to early childhood
education. It includes the concepts of age and individual appropriateness.

Developmentally appropriate curriculum: A curriculum planned to be appropriate for the
age span of the children within the group and is implemented with attention to individual
and differing needs, interests, and skills of the children.

Developmentally appropriate practice (DAP): Curriculum which is appropriate to the age
and individual needs of children.

Differentiated referral: Procedures for planning, implementing, and evaluating interventions
which are conducted prior to referral for multifactored evaluation.

Digitized speech: Speech that is produced from prerecorded speech samples. While digitized
speech tends to be more intelligible and of higher quality than synthesized speech other
factors such as the speaker system play into the overall effect.

Direct selection: A selection which is made on a computer through either a direct key press
or use of a light to directly point to the desired key.

Discrepancy analysis: A systematic assessment process in which skills required for a task are
identified and compared to a child’s current skills to determine the skills that need to be
taught or for which adaptations need to be made.

Disk: The item used to store computer programs. [Also known as a diskette or floppy disk.]
Disk drive: Component of computer system which reads program information stored on disk.

Documented deficit: Area of development or functioning for a child that has been
determined to be delayed based on data obtained through structured interview, structured
observation, norm-referenced and criterion-referenced/curriculum-based assessments.

Domain-referenced tests: Evaluation instruments which emphasize the person’s performance
concerning a well-defined level or body of knowledge.

Dramatic play: Play in which a child uses objects in a pretend or representational manner.
[Also called symbolic play.]

Eligibility: Determination of whether a child meets the criteria to receive special education
services.

Evaluation: A comprehensive term which includes screening, assessment, and monitoring
activities.

Event Sampling: A type of systematic observation and recording of behaviors along with the
conditions that preceded and followed them:.

Expanded keyboard: Larger adapted keyboards that replace the standard keyboard for a
child whose motor control does not allow an efficient use of a regular keyboard. With the

use of special interfaces, the size and definition of the keys can be alterd based on the needs
of the child.

Expectations: The level of behavior, skill. and participation expected within the classroom
environment.
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Exploratory play: Play in which a child learns about herself and her world through sensory
motor awareness and involvement in action, movement, color, texture, and sound. Child
explores objects and the environment to find out what they are about.

Family: Parents and their children; a group of persons connected by blood or marriage; a
group of persons forming a household.

Fixed vocabulary: Vocabulary that has been pre-programmed by the manufacturer within a
communication device. In some cases it can be altered. In other cases, revisions must be
submitted to the manufacturer for re-programming.

Formative evaluation: The collection of evaluation data for the purpose of supporting
decisions about the initial and ongoing development of a program.

Functional approach: A philosophical orientation to assessment and curriculum which seeks
to define a child’s proficiency in critical skills necessary for the child to be successful at
home, at school, in the community, etc.

Functional play: Play in which a child repeats simple muscular movements or utterances.
The repetitive action provides practice and allows for exploration.

Funding advocate: Individual who assumes critical role of developing a funding strategy,

pursuing appropriate sources and patiently advocating on behalf of the child until funds are
procured.

Funding strategy: A methodical play developed by the funding advocate for procuring
funding which is based on a determination of unique individual needs and an understanding
of the resources and requirements of appropriate systems.

Generalization: The integration of newlv-acquired information and the application of it to
new situations.

Graphics: Pictures and other visual information generated by the computer.

Grief: Reaction to loss; feelings parents may experience when confronted with information
about their child’s disability.

Hardware: Refers to all electronic and mechanical components making up the computer
system, including the computer, monitor, disk drive, printer, and peripherals.

L.D.E.A.: Individuals with Disabitities Education Act.

Identification: The process of locating and identifying children who are eligible for special
education services.

Imaginative play: Play in which a child uses toys or objects for imitation, role-playing, and
pretending.

Incidental learning: Information learned in the course of play and other informal activities
without the need for any specific teaching.

Individual appropriateness: Experiences that match each child’s unique pattern of growth,
personality, learning style, and family/cultural background.

Individual Family Service Plan (IFSP): A written plan for an infant or toddler developed
jointly by the family and appropriate qualified personnel.

Individualized Education Program (IEP): A written education plan for a preschool or

school-aged child with disabilities between the ages of three and 21 which is developed by
professional team and the childs parents.

[

Informal tests: Measures that are not standardized and are developed to assess children’s
learning in a particular area.
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Initialize: A necessary process for preparing a computer disk to store information for the
first time. Any information on the disk will be erased when the disk is initialized.

Input device: Any component or peripheral device which enables the child to input
information to the computer. While the keyboard is the most common, other input devices
include switches, adapative keyboads, joysticks, power pads, and touch windows.

Integrated preschool: A preschool class that serves children with disabilities and typically
developing peers in the same setting.

Integration: Participation of children with disabilities in regular classroom settings with
typically developing children.

Integration (of technology): A process in which assistive technology is effectively utilized to
provide a child who has disabilities equal opportunity to participate in ongoing curricular
activities. It involves using technology to augment internal capabilities in the accomphshment
of desired outcomes in academlc social, domestxc and community settings and involves
awareness-building on the part of all staff and peers.

Interdisciplinary: A model of team organization characterized by 0rofessxonals from several
disciplines who work together to desxgn implement, and document goals for an individual
child. Expertise and techmques are shared among the team so all members can assist the
child in all domains; all members assess or provide direct service to the child.

Interface: A connection between a computer and an add-on peripheral device.

Interface card: A circuit board which can be inserted into one of the expansion slots to add
specific capabilities to the computer. Examples are Adaptive Firmware Card™ or Echo™.

Interpersonal communication: Communication with others.
Intrapersonal communication: Communication with oneself.

I/O game port: Ports located on or in the cowputer that allow the user to plug in peripheral
devices.

Itinerant services: Services provided by preschool special education teachers or related
services personnel which occur in the setting where the child or the child and parent(s) are
located as oppcsed to providing services at a centralized location.

Joy stick: An input device for the computer which has a control stick and two buttons.

Rotating the stick moves the cursor in a circle. Pressing the buttons can control other
program features.

K: Stands for kilo or 1,000 (actually 1,024) bytes of memory. A computer with 64K has
storage for 64 kilobytes of data.

Keyguard: A plastic or metal sheet with finger-sized holes that covers a standard or
alternative keyboard to help children who have poor motor control to select the desired keys.

LEA (Local Education Agency): The public school district which is responsible for a
stucent’s education.

Leaf switch: Flexible switch that is activated when bent or gently pressed.

Least restrictive environment (LRE): To the maximum extend appropriate, children with
disabilities, including children in public or private institutions or other care fauilities, are
educated w1th chlldren who are not disabled, and that special classes, separate schooling. or
other removal of children with disabilities from the regular educational environment occurs
only when the nature or severity of the disability is such that education in regular classes
with the use of supplementary aids and services cannot be achieved satlsfactorllv
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Manipulative play: Play in which 2 child acts upon objects in order to physically explore and
control the objects.

Mask: A cardboard or plastic device that is placed over keyboard sections on a computer or
communication device to block out unnecessary keys and assist the child in focusing on the
target keys for a particular function.

Maximize: Making maximal use of the materials and environmental cues readily available in
the typical early childhood environment in order to enhance the participation skills of
children with disabilities within that classroom setting.

Megabyte: A unit of measure for computer memory. One megabyte equals 1,048,576 bytes
or characters.

Memory: Computer chips which have the capacity to store information. Information stored
in Read Only Memory (ROM) is stored permanently for the computer and cannot be
erased. Random Access memory (RAM) is a temporary storage area for programs and data.

RAM is erased when the computer is turned off and therefore must be stored on a disk or
hard disk drive.

Mercury (tili) switch: Gravity sensitive switch which activates when tilted beyond a certain
point.

Modem: A peripheral device which allows a computer to send and receive data from
another computer over the telephone lines.

Monitor: A screen which provides a visual display of the information being processed by the
computer.

Motor planning: The discovery and execution of a sequence of new. non-habitual
movements. Examples: Climbing through an unfamiliar obstacle course, learning to remove

a sweatshirt or to tie a bow. Once the sequence is learned, it does not require motor
planning to repeat it.

Mouse: A computer device that controls the pointer on the monitor. By clicking a mouse, a
child can provide input to the computer. '

Multifactored assessment: An evaluation of more than one area of a child’s functioning so
that no single procedure shall be the sole criterion for determining an appropriate
educational decision. Such an evaluation includes professional staff from many disciplines.

Multidisciplinary; A model of team organization characterized by professionals from several
discipines working independently who relate information concerning their work with an

individual child to each other but do not coordinate, practice, or design a total educational
program together.

Muppet learning keys: A touch sensitive kevboard designed specially for use with children.

Letters and numbers are arranged in sequence, and keys are marked with colorful Muppet
characters.

Norm-referenced tests: Tests that compare the performance of an individual against a group

average or norm. Such tests often utilize standard scores, percentile ranks, age equivalencies.
or developmental quotients.

Object permanence: The recognition of the existence of objects by children even after all or

part of it is out of sight. Peek-a-boo is an early game to help baby begin to develop object
permanence.

Observation: To take notice or pay attention to what children say and do in order to gather
and record information for the purpose of interacting more effectively with them.
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Open-ended materials: Materials which offer a wide range of opportunities for creativity

and experimentation and that do not have just one or two ways in which a child can play
with them.

Output: Any information that is transferred from the computer to another device such as a
printer or speaker.

Ountput device: Any device that receives information from the computer and makes it

available to the child in an understandable form. Output devices include monitors, printers,
and speech synthesizers.

Overlay: Paper or plastic sheet which fits over a computer keyboard or electronic

communication device containing symbols or icons depicting the information stored in the
active areas below.

Parallel play: A situation in which a child plays independently with materials similar to
those used by children playing in close proximity. Social contact is minimal.

Peer-initiated acitivity: A child becomes involved in an activity following the observation of
a peer engaged in play or through invitation by that peer.

Peripheral: Any hardware device which is outside, but connected to, the computer.
Peripherals include input and output devices such as joysticks, touch windows, adaptive
keyboards, speech synthesizers, and printers.

Physical play: Action that is frequently social, may be competitive, and includes
rough-and-tumble activities.

Plate switch: The most common typz of switch. Downward pressure on plate causes circuit
to be completed and connected object will be activated.

Play: Freely chosen, spontaneous, and enjoyable activities which assist in organizing
cognitive learning, socialization, physical development, communication, etc.

Play-based assessment: Assessing children in a natural play-oriented setting as opposed to a
traditional assessment environment in which the examiner controls the child’s behavior
through standardized testing procedures.

Play tutoring: An adult initiates a new play episode taking a dominant role and teaching the
child new play behaviors.

Port: A socket on the back panel or on the logic board of the computer for connecting
peripheral devices.

Power pad: A touch sensitive pad used as an alternate means of accessing the computer.
Overlays defin.: press areas necessary to activate special software programs.

Practice play: Involves the child’s pleasurable repetition of skills that have been previously
mastered.

Pressure sensitivity: Refers to the amount or degree of touch sensitivity required to activate
a device.

Preventative approach to managing behavior: Adults set the stage for an environment that is
child-centered, based on developmentally appropriate activities, expectations, and
techniques, and organized to address positive discipline.

Printer: The device which produces a printed “hard copy” of the text or graphics from the
computer.

Program: A set of instructions for the computer which allows it to carry out a specific
function or task.
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Programmable vocabulary: Refers to communication devices that can be programmed on
site, as opposed to being returned to the manufacturer for programming.

Public domain software: Programs which are not copyrighted and are available for copying.

Public Law 94-142: A law passed in 1975 requiring that public schools provide a “free,

appropriate public education™ to school-aged children regardless of handicapping conditions
(also called the Education of the Handicapped Act).

Public Law 99-457: The Education of the Handicapped Act Amendments of 1986. This law
mandat.d services for preschoolers with disabilities and established the Part H program to
assist states in the development of a comprehensive, muiti-disciplinary, and statewide system
of early intervention services for infants and toddlers (birth to age three).

Public Law 101-476: The Education of the Handicapped Act Amendments of 1990. This law
changed the name of EHA to the Individuals with Disabilities Education Act (I.D E.A.).
The law reauthorized and expanded the discretionary programs, mandated that transition
services and assistive technology services be included in a child’s or youth’s IEP, and added
autism and traumatic brain injury to the list of categories of children and youth eligible for
special education and refated services among other things.

Pure-tone hearing test: Test that detects hearing loss using pure tones (frequencies) varing
from 250 Hz to 8.000 Hz. This is the range that includes most speech sounds.

Rating scales: Tests used in making an estimate of a child’s specific behaviors or traits.

Reliability: A measure of whether a test consistently measures what it was designed to
measure. The focus is on consistency.

Role release: Mutual sharing of knowledge and expertise by professionals on a team in
order to enhance service delivery to the child and family which enables each team member
to carryout responsibilities traditionally assigned to another member of the team.

Running record: A narrative description involving a record of a child’s behavior and
relevant effects for a period of time.

Scanning: A process by which a range of possible responses is automatically stepped
through. To select a response, the child activates the switch at the desired selection.

Screening: A process of identifying and referring children who may have early intervention
needs for further assessment.

Self-controi: The voluntary and internal regulation of behavior.
Shareware: Public domain software available for trial use prior to purchase.
Sip ’n puff: A type of switch which is activated by sipping or puffing on tubing.

Social competence: The ability of a child to interact in a socially acceptable and developmen-
tally appropriate manner.

o tware: The programs used by the computer which are available on both 3.5" and 5.25"
disks.

Solitary play: A situation in which a child plays alone and independently with materials
different from those used by children playing in close proximity. No social contact occurs.

Speech synthesizer: An output device which converts electronic text characters into artifical

speech. A circuit card interfaces the computer and speaker, enabling the production of
“spoken™ output.

Standardized tests: Tests which include a fixed set of times that are carefully developed to
evaluate a child’s skills or abilities and allow comparison against a group average or norm.




Structured interview: An interview employing carefully selected questions or topics of
discussion.

Structured observation: A situation in which the obseiver utilizes a predetermined system
for recording child behaviors; also referred to as a systematic observation.

Structured play: Carefully planned activities with specific goals for adult/child, child/child,
or child/materials interaction.

Summative evaluation: Evaluation strategies designed to measure program effectiveness.

Switch: A device that can be used to control an electronic object. A switch can be used as
an alternative means of accessing an electronic toy or appliance, communication system,
mobility device, or computer.

Switch interface: A connection between a switch and the object being controlled. A timer is
an interfs~ sed to control how long the item will remain turned “on.”

Switch latra interface: An interface which turns a device on and then off with each switch
ac'iation.

Symbolic play: Play in which a child uses one object to represent or symbolize another.

Synthesized s:~-2i.. Speech that is produced by blending a limited number of sound
.1 1s simply a combination of established sounds, it tends to sound

robotic.

Systematic intervention: An approach which utilizes data collection to determine the
effecti- .-« s of the intervention.

Systematic observation: See “Structured Observation.™

Tact:i.. Having to do with the sense of touch.

Teacher-directed activity: An activity in which the adult initiates and continues to supervise
children’s play. This type of supervision can be used to direct children, help them learn to
initiate and attend to an activity, and to provide reinforcement for their participation.

Teacher-initiated activity: One in which the adult brings attention to an activity, but
withdraws as children become involved and play on their own.

Time sampling: A type of systematic observation whereby tallies are used to indicate the
presence or absence of specified behaviors over short periods of time.

Touch window: A touch sensitive screen designed as an alternative means of accessing the

computer. The child simply touches the screen (attached to the monitor) to provide input to
special computer programs.

Transdisciplinary: An effective team approach to IEP development and problem-solving
which involves “role release” on the part of the team members resulting in problem-solving

through a mutual sharing of all disciplinary perspectives. One professional is assigned the
role of “primary” service provider.

Typicaliy developing child: A child who is not identified as having a disability.

Unicorn keyboard: An alternative computer keyboard for use when a standard keyboard
may not be accessable; 128 one-inch square keys can be redefined to create larger areas to
accommodate the physicial capabilities of the chiid.

Unidisciplinary: Professionals from various disciplines (education. speech, motor, etc.)

provide intervention services to the same child with little or no contact or consultation
among themselves.
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Unstructured play: Aduit observes the child’s play and attempts to fit into and be responsive
to the play to the degree that the child allows or seems interested.

Validity: A measure of whether test items measure the characteristic(s), aptitude,
intelligence, etc. that they were designed to measure.

VOCA: Voice output communication aid. This term refers to any electronic AAC approach
which produces voice output.

Voice input: A voice recognition system which enables the computer to receive, recognize.
and convert human voice input into data or other instructions.
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O LEADER PLANNING GUIDE

In order to assure successful in-service presentations, a number of critical items must be
addressed by the leader before, during, and after the training day.

Before the Training Day:

_ Arrange for setting (e.g., meeting room, chairs, lunch, and audio visual
materials and equipment)

— Prepare and disseminate flyer
Review module and prepare presentation
‘ a. Review Glossary
| . Collect or prepare materials needed for selected activities
(e.g., toys, videos)

— Duplicate necessary overheads and handouts

___ Duplicate Pre/Posttest

— Prepare and duplicate agenda

i (May be sent before session and returned with registration in order to assist
in planning)

. — Duplicate participant evaluation form

— Prepare a sign-in form in order to gather name and position (discipline) of
participants

During the Training Day:

Require each participant to sign in

Provide each participant with:

Agenda

— CEU information (if applicable)

Pre/Posttest

Necessary handouts

Participant evaluation form (end of the day)

Explain CEU process (if applicable)

Explain participant evaluation process




______ Have participants complete Pretest (if not completed earlier) .
___ Present module seminar

____ Collect CEU information and checks (if applicable)

______ Have participants complete Posttest and participant evaluation form

_____ Collect completed Posttest and participant evaluation forms

After the Training:
__ Complete the leader evaluation form

____ Mail a copy of the following to:
Project Prepare
Cuyahoga Special Education Service Center
14605 Granger Road
Maple Heights, Ohio 44137

Leader evaluation form

Compilation of Participant evaluation forms

*Are vou seeking Project Prepare Certification? — Yes ____No

*All qualified staff development leaders are encouraged to use the materials for the ‘
preparation of personnel who are working with young children who have special needs. Staff

development leaders who wish to become certified Project Prepare Leaders are required to

conduct a staff developmert session utilizating each of the nine Project Prepare modules.

Each session must be at least five hours in length. Datz regarding module certification will

be gathered through the leader evaluation forms by Project Prepare, Cuyahoga Special

Education Service Center. The names of the Project Prepare Certified Leaders will be

placed on file with the Ohio Department of Education, Division of Early Childhood

Education and the 16 Special Education Regional Resource Centers.




PROJECT PREPARE
LEADER EVALUATION FORM

Leader Name Date
Agency SERRC Region
Address Module Title

Number of in-service participants

Using the sign-in form, please indicate the number of participants from the following
disciplines or positions that attended the session.

Early Childhood Special Educator  ( ) Special Educator ( )
Early Childhood Educator ( ) Administrator ( )
Occupational Therapist ( ) Psychologist ( )
Physical Therapist ( ) Teaching Assistant ( )
Speech/Language Therapist ( ) Parent ( )

Other (specify)

Please answer the following questions.
1. To what extent did these materials allow you to meet your in-service objective?

() Not at all () Somewhat () For the most part () Completely
2. How would you rate the interest level of the activities?

() Low () Average ( ) High

3. Would you recommend these materials to other professiona's involved in early childhood
staff development?

() Yes ( ) No

4, Comments




PARTICIPANT EVALUATION FORM

INTRODUCTION: Thank you for attending this in-service session. We would appreciate
receiving your feedback on the success of the training on the questions listed below. The
information that you provide will be used to help us plan future events.

DIRECTIONS: Please answer item 1 by placing a (/) beside your current position. For
items 2 through 9 check the response that most closely matches your feelings about each
statement. Supply the requested information for items 11 tkrough 13.

1. Current Position: () Early Childhood Special Education Teacher
() Early Childhood Teacher
() Special Education Teacher
() Regular Education Teacher
() Speech/Language Therapist
() Physical Therapist

() Occupational Therapist

( ) Administrator

() Teaching Assistant

() Parent

(

) Other (please specify)

Unacceptable Poor Average Good Excellent

2. Overall, I felt that the

in-service session was () () () () ()
3. I felt that the organization

of the in-service activities

was () () ) () ()
4. The presenter’s approach

to sharing information was () () () () ()

5. My understanding of the
information presented

today is () () () ) ()

6. The way in which this ses-
sion met my (professional/
parenting) needs was () () () () ()

7. The new ideas, skills, and/
or techniques that I learned

today are () () () () ¢ )




10.

11.

13.

. My motivation level for

using the information and/
or techniques presented

today is () () ()

. The way in which children

and/or families that I work
with will benefit from my

Unacceptable Poor Average Good Excellent
() ()
() ()

altendance today is () () ()
Would you recommend this workshop to others?
() Yes ( ) No

What were the most useful aspects of this in-service?

. Which aspects of the training do you feel could be improved?

Do you have any specific needs related to this topic that were not met by this in-service?

() Yes ( ) No

If yes, what additional information would you like to receive?




Planning (General)

PRE/POST TRAINING ASSESSMENT

Rate the following competencies as to your current level of knowledge and expertise.

Not necessary in my position
Truly unfamiliar

A little knowledge
Somewhat familiar

Very knowledgeable

IR O
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. Recognize the value of a program philosophy.

. Identify developmentally appropriate and exceptionality-
appropriate preschool curricula.

w

. Describe how preschool children learn from interactions
with the elements of their surroundings.

. Recognize the importance of interpersonal interactions in
the overall development of preschoolers.

n

. Comprehend the need for accurate data collection/record
keeping.

. Define the rationale for a systematic program evaluation.

Comments:




Planning (Staff)
" PRE/POST TRAINING ASSESSMENT

Rate the following competencies as to your current level of knowledge and expertise.

Not necessary in my position
Truly unfamiliar

A little knowledge
Somewhat familiar

Very knowledgeable
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1. Recognize the practical aspects of a program philosophy.

2. Recognize developmentally appropriate curricula and
design activities to implement the curriculum for the typical
and special needs child.

3. Identify critical environmental elements of an appropriate
preschool environment.

4. Plan various opportunities for preschoolers to learn and
develop through interpersonal interactions.

(94}

_ Become familiar with methods of data collection/record
keeping.

6. Understand the practical aspects for a systematic program
evaluation.

Comments:




Planning (Administrator)

PRE/POST TRAINING ASSESSMENT

Rate the following competencies as to your current level of knowledge and experiise.

Not necessary in my position
Truly unfamiliar

A little knowledge
Somewhat familiar

Very knowledgeable

RO~ O
o

N

. Recognize that a program philosophy is the framework for

developing a quality early childhood program.

O]

. Identify resources of curricula and be able to design a

commiittee to choose a curriculum.

. Determine program poiicies and budget priorities which

facilitate an appropriate preschool environment.

. Identify ways to support opportunities for preschoolers to

learn and develop through interpersonal interactions.

. Understand the legal basis for data collection/record

keeping.

. Recognize that a systematic program evaluation provides

information for decision making.

Comments:




Modules for Competency-Based
Personnel Preparation in
Early Childhood Education
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GOALS

1. Understand the importance of an established
preschool philosophy in guiding a developmentally
and exceptionality-appropriate program.

o

. Define developmentally and exceptionality-appropriate
curriculum and recognize the implications for best
practice.

3. Define environment as it applies to a developmentally
and exceptionality-appropriate preschool program.

4. Understand the value of interpersonal interactions in
the optimum development of young children.

5. Identify necessary data collection/record keeping
information.

6. Recognize the importance of a systematic program
evaluation for providing quality preschool services.

PILANNING

Planning is deciding in advance what to do. how to do it. when to do it. and who will do it.
Planning bridges the gap between where you are now and where you want to go.
Planning makes it possible for things to occur that would not otherwise happen.

Without a plan, you are leaving the future events to chance.

|
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REASONS FOR PROGRAM
PHILOSOPHY

A PROGRAM PHILOSOPHY:

« Provides the basis and framework of a program.

» Provides guidelines for decision making regarding
service delivery.

» Helps to sensitize staff to key educational issues.

+ Facilitates team building.

« Establishes consistency in approaches and practices.

* Helps identify unique characteristics of the program
to other services.

» Assists parents and others in making informed
choices about programs for their children.

(Lynch. Brekken, Drouin, and Wolfe, 1884)

G
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o PHILOSOPHY TO PRACTICE

* Five preschool children are building bridges in the
block area.

« All the children are sitting at desks completing math
drill and practice workbooks.

 The teacher is cutting out the construction paper
shapes and the children are creating a spring scene
just like the one the teacher made for a model.

» The teacher is interacting with six children in the
house-keeping area.

‘  Several chiidren are “reading” books to each other in
the reading nook.

 The teacher acknowledges each child’s comments
and ideas.

« A child, who is sitting in a wheel chair, is watching
three peers play a board game on the floor.

- A foster grandparent is telling a story about her
childhood in Puerto Rico to three children who are
sitting with her.
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SAMPLE PROGRAM PHILOSOPHY

This philosophy is based on the belief that children should be given the following
opportunities:

+ to play and learn in an environment that encourages them to understand that they belong
to a group, as well as allowing for their individual growth and development of positive
self-image

+ to have their parents involved in their preschool life to the extent possible for each parent

« to explore their preschool environment in all imaginable ways: through play and
cooperation with other children and teachers and through the discovery of new ideas.
thoughts, and realizations about the world in which they live

- to play and work with their peers and teachers in situations that are appropriate to each
individual's needs and abilities

+ to learn about their world in a way that allows for each child’s differences and similarities
to be recognized and valued

Through the integration of children whose special educational needs may require
individualized learning plans. staff. families, and children become aware that educational

and physical distinctions are not barriers to shared social learning and achievement of
diverse goals.

6.
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SAMPLE
PHILOSOPHY

.. 1s a comprehensive preschool program which believes parents are the most important
teachers children will ever have.

In accordance with ... and NAEYC’s Developmentally Appropriate Practice, it is our
philosophy to help children learn how to learn by practicing problem solving rather than
presenting academic concepts.

Goals

Improving the children’s health.

Helping children’s emotional and social development by encouraging self-confidence,
self-expression, self-discipline, and curiosity.

Improving and expanding the children’s ability to think, reason, and speak clearly.

Offering children wide and varied experiences; which will broaden their horizons, increasing
their ease of conversation, and improve their understanding of the world in which they live.

Giving children frequent chances to succeed. Such chances may erase patterns of frustration
and reduce the fear of failure.

Developing a climate of confidence for the child which will make him want to learn.

Increasing children’s abilities to get along with others in their families and at the same time
helping families to understand children and their problems, thus strengthening family ties.

Developing in children and families an attitude of responsibility toward society and fostering
feelings of belonging to a community.

Planning activities which allow groups from every social, ethnic, and economic level in a
community to join together in solving problems.

Helping both children and families to a greater confidence, self-respect, and dignity.

Philosophy

It is the philosophy of ... to challenge children to learn and grow by offering developmen-
tally appropriate problem solving opportunities within a safe and nurturing environment.

The basic premise that children are active learners is based upon the theories an i writings
of Swiss psychologist, Jean Piaget.

Children learn by actively exploring their everyday environment.
Children develop in stages.

Teaching involves providing activities, experiences, and opportunities which stimulate all
areas of development.

Play is the work of children. (S
L
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Individual differences should be valued.

The early years of development are crucial to later development.
Children need routines and continuity of caregivers to feel secure.
Parents are children’s first and most important teachers.

Learning should be FUN!

Purpose:

To provide a supervised, safe. stimulating environment for young children in their parents’
absence.

Goals:

To allow parents to pursue employment or training.

To provide opportunities for children to participate in a wide variety of experiences to
promote physical, social, emotional, language, and cognitive development.

To offer educational experiences to assist parents in increasing their knowledge and
improving their skills necessary for effective parenting.

To encourage the at-home carry over of appropriate educational activities.

To establish the agency in a role as liaison between various social service agencies and
families to ensure utilization of support services.

To provide a systematic training program for staff which fosters skills and experiences
specific to working with young children.

£
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SAMPLE
THE ... PRESCHOOL PHILOSOPHY

The ... Preschool bases its program on a theory of raising children and encompasses an
entire philosophy of life.

The ... Preschool views itself as a support system for the child and his/her family. To this
end, staff are carefully selected. and programs are individually planned to meet the unique
needs of each child. The program provides a multitude of play opportunities through which
each child is guided towards his/her optimal developmental level. We believe strongly that
the child under six learns best through direct experiences with his world and through
interaction with other children and adults. Our program is team taught and multiaged
grouped to allow each child to experience love and caring from a group of adults in a family
atmospheie with both older and younger children. Adults and older children model
behavior for younger children. Younger children give older children opportunities for
nurturing experiences.

All play is planned to help the child develop his/her own view of the world. Opportunities
to interact with people regardless of ability, age. race, or religion are provided. We value all
life and protect the rights of all people to maintain their own belief system.

The ... Preschool is neither permissive nor behaviorally structured. We encourage children
to control their world through language and the opportunity to make choices. The program
provides a panorama of experiences from which the child can choose in order to give the
voung child power and a sense of control. These protected experiences that allow the child
to cnoose and have control eliminate most behavior problems. Violence is always
discouraged and never modeled by staff. Our ultimate goal is to help the child to solve
problems through language and cooperation with others.

The children at ... are constantly encouraged to be self-directed planners and thinkers. They
are also encouraged to develop social behavior that will allow them to live positively with

others. We believe that the development of language is the key to self-controi and successful
interactions.
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SAMPLE
EARLY CHILDHOOD PROGRAM
PHILOSOPHY STATEMENT

The ... Childhood Program is designed to meet the educational needs of voung children
with handicaps. The following assumptions form the basis of the program:

Children learn best when their parents are actively involved in their early intervention or
educational program.

Children learn from other children and both handicapped and nonhandicapped children
benefit when provided with opportunities to learn in integrated settings. The Early
Childhood Program further believes that preschool programs designed to meet the needs of
nonhandicapped children can. with involvement of parents and special education
consultants, meet the needs of children with handicaps.

Children learn best through independent. self-initiated interactions with their environment.

Children learn best when activities and expectations in their environment are developmen-
tally appropriate. Children benefit from an environment and instruction designed to
facilitate language acquisition. social skills development. personal indepeadence, and
problem solving and enhancement of these skills promotes positive self esteem.

Children learn best when there is consistency in the learning environment and when they
are provided with opportunities to practice skills repeatedly.

Foundations of competency. autonomy, trust. and independence develop during the early
years and educational programming should foster and not hinder this development.
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CURRICULUM DESCRIPTION PACKET

DEVELOPED BY: PRESCHOOL + COMMITTEE
HOPEWELL SERRC, HILLSBORO, OHIO 45133

Name: Hawaii Early Learning Profile
Authors: Furuno, O’Reilly, Hosoka. Inatsuki, Allman & Teisloft
Publisher: VORT Corporation
P.O. Box 60132
Palo Alto, California 94306
Cost {March, 1991): $60.00

The Hawaii Early Learning Profile provides sequential skill development activities that can
be adapted to existing curriculums or can be uvsed as independent short term remediation.
Tlii= curriculum provides an opportunity for the teacher to plan interactive learning
environments and activities with flexibility to meet the interests and needs of the young
learner. Additionally, the learning experiences, including materials and approach, are
concrete, real, and relevant to the lives of young children. This process and content is
ideally suited to the concept of transition to school age programming, within school
programming, and from school to work. The HELP curriculum includes guidance in helping
children with ¢pecific disabilities develop self-help skills and includes a parent component. It
was developed as a companion piece to the Help Checklist, a 686-iter1 developmental
checklist, that details infant development from birth through 36 months.

Name: Carolina Developmental Curriculum

Author: Wake County Public School System 1980, 1985
Publisher: Walker Educational Book Corporation. New York
Cost: (March, 1991):

This curriculum can be used to service children three to five years of age in an integrated
setting. It encompasses mildly and moderately handicapped children in the mainstream of
regular education. The curriculum includes sections on fine motor, gross motor, visual
perception, reasoning, receptive language, expressive language, and social-emotional
development. The items are developmentally sequenced and sequenced along Piaget’s stages
of intellectual development. It is adaptable to meet the child’s interests and needs and
allows for interaction with adults, materials, and other students. It allows for multicultural
and nonsexist experiences. Parents are encouraged to be involved within the classroom.

Th= curriculum would be difficult to adapt for use by the home-based teacher due to the
amount of materials. it would be very time consuming the first year because all learning
materials are teacher made. It allows for little outdoor or community experiences. It is

designed to be used with the Carolina Developmental Profile, a criterion-referenced
checklist.

The curriculum does not include strategies for parent involvement nor does it address ways
that it could be used in a home-based preschool program. It would probably be difficult to
implement the curricujum in programs with high aduit/child ratios. Specialized training in
the curriculum is not required by the authors, but study of the materials would be necessary
for effective implementation.

7.
A
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Name: HI Comp
Author: Sara J. Willoughey-Herb
John T. Neisworth
Publisher: Charles E. Merrill Publishing Company
Cost (March, 1991): $95.00 for Curriculum Guide

The HI Comp Curriculum satisfied nearly all of the criteria on the Preschool Curriculum
Information Checklist. It provides a thorough introduction to learning theory and
behaviorist techniques. HI Comp emphasizes the development of social and self-help skills
as well as cognitive, motor, and language skills. The curriculum guide and activities
handbook are good supplements for beginning teachers and teachers whose preschool
classrooms include young children with special needs, although specific disabilities are not
addressed. Since most materials are “teacher made,” time as well as funds should be
budgeted accordingly. Independent standardized assessment tools (st~h as Bayley, Gesell.
and LAP) are recommended to evaluate children’s progress. No program evaluation is
included.

Name: High Scope Curriculum (Cognitively Oriented Curriculum Young Children in Action)
Authors: M. Hohman, D. Banet, and D. Weikert

Publisher: High/Scope Press Ypsilanti Michigan

Cost (March, 1991):

The Scope Cognitively Oriented (which is based on Piagetian theory) Curriculum met most
of the c-iteria on the Preschool Curriculum Information Checklist. The child-centered/
child-directed activities focus on the development of higher levels of thinking skills through
independent problem solving. A two day teacher training is available and there are many
optional resource materials. Start-up equipment for the center-based activities and low
child/adult ratios make high scope costly to implement and impractical for home-based

programs. The extensive reccrd keeping relies primarily on observation and children’s
feedback.

Since the curriculum is individualized according to children’s abilities and irterests. it would
accommodate preschoolers with special needs, however, no specific notifications are
addressed.

Name: Bank Street

Author:

Publisher: Addison-Wesley Publishing Company
Cost (March, 1991): $60.00 per inodule

The Bank Street curriculum is composed of five modules that utilize a thematic approach. A
good facilitator is esszntial for the success of this curriculum. It is designed for children who
are typically developing. Cultural diversity is prevalent across all them. Each unit contains

object books, worksheets, a poster, and a teacher guide all contaired within a portable
canvas bag.

Strengths consistently noted were the use of a child oriented discovery approach which
allows for creativity and expansion of ideas. The object books were colorful and unciuttered
(although it should be noted that some raviewers found the pictures aesthetically
unappealing). With the addition of everyday items, the curriculum can provide for concrete.
realistic experiences. The curriculum could be individualized and adapted for different age
levels. but does not provide specific instructions.

One of the major weaknesses of the curriculum is that it is not appropriate for children who
are noncommunicative. Othe: weaknesses include the absence of an overall guide on the
implementation of the entire curriculum. Measures would need to be taken to insure that
materials remain durable (i.e. lamination of poster). Depending upon the intended use of
the curriculum, it lends itself more to center-based classroom experiences rather than

home-based programs.




OTHER CURRICULUM

« Ohio Early Childhood Curriculum Guide. This Guide. published by the Ohio Department
of Educ-.ion, Division of Early Childhood Education, is intended to provide guidance in
the provision of developmentally appropriate programs, and is based on principles of child
development that have been widely accepted and advocated by early childhood
professionals. The focus of the Guide is on the construction of a developmentally
appropriate curriculum for children birth through age eight, and is accompanied by a
training module implemented statewide through a “trainer of trainer” network.

« EC*SPEED Curriculum Guide. This Guide is published by the Ohio Department of
Education, Division of Early Childhood Education, and accompanies the EC*SPEED
(Early Childhood SPEcial EDucation Program Evaluation) program evaluation instrument.
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A DEVELOPMENTALLY APPROPRIATE
CURRICULUM REFLECTS:

AGE APPROPRIATENESS

Age appropriate activities are learning activities that
enhance the predictable development that occurs in &l
children in all domains — physical, emotional, social,
and cognitive — during the first nine years of life.

INDIVIDUAL APPROPRIATENESS

Individual appropriate activities are learning activities
which match the child’s developing abilities while
challenging the child’s interest and understanding.

(Bredekamp, 1987)

74




‘AuAnOR SHY) 210]9q
«So1dutexa,, owos apnpur ¢ pasu TN

‘possalppe a1e A)sirea

e 18} 21nsul 03 dnoid yoes 03 Ayjeuon
-dooxo pue urewop [ejustudojaaap onods
B udisse o) juem Aew I9ped| 3y, "1S2IaIUY
pue asnradxs Suidiea yum sjuedpnied
apnioul 01 pajddyes 2q pinoys sdnoin

penjea pue psziud0o9s1
9Qq 01 SEJUDIBIJIP [BNPIAIPUL 10] SMO[[e —
spasu
pue Saniiqe jenplalpul 10y sapiaoid ~
Aejd y3nousy) Suiures] si9)s0) —
:91dwexs 10] — vjenidordde
Aje1uawdojoasp 1t oyew jeyy Lydosopyd

SIy} JO SONSLIaYRIBYD Ay} AJuop] °1

(1661) waloty Sy uonviloyuy Kanyy 2y g

(6861 ‘PI0OJJRS) WnaUSUIDW 24) 1) SuIvIS
pooypiyy &5y ur Suygonay pajvadanuy

$221n0s3y jejuduwdjddng

£nanoy up Sw
-&fipopy puv Surdopasq $310N 1p1033y
(Zm-D) 190ys Iom

ySnop Aeyd

$yooig -

Iaheld 9319s58))

Buiuiea jo sAa3 [ooxsheld
$19S ojdoog 9y 90114 1oysyy] —
UIPIMYP

[ooyosaad 10j o1eridordde shey poisoddng g

Aydosopyg wwaloay apduws
(yH-O) nopuey T

edpnred oy Ayijeuondodoxa ue yum piiyo
® 10] mOJje 0] A)IAIJOR 9y} AJipout usy L

‘K01 a3y Suisn Ananoe ue dojoaop

nue uleWOp jeludwdo}aaap Jo vale ue
asooyd dnoig ayy saey pliyo [ooyosaid
e 30} Lo1 seurdoidde ue dnoid yowo aain
Ay1anoe dnoig jewg

‘Aydosoqiyd ajerzdordde £je1
-uowdojaaap sidwes ay) SSNOSIP pue pedy

£ianoe dnoid s8ie g

SHLON yad VI

SONIAVIY/ VIATW/SADUYNOSAY

SHILIALLDY ONITIVNA

Ajjeiusudofoadp a1e sa111ANdE 31 AJ11Udpl 01 31qe aq {jia siuednied Kydosojiyd weidoid sjendoidde Ajjeiuswdojoasp e uaaln

-ajenrdordde

TVIENID

HALLDALAO
TIAS HdAL ADNHALIAINOD
“oonoeid 1s3q 103 suonedtdwt oy} azfuSosal pue wninoind deiidordde-Ayjeuondooxs pue Ajejusudojoaap suljo  z#

YIVOD
THAAT

O

Aruitoxt provided by Eic:

E




G-H4

SAMPLE PROGRAM PHILOSOPHY

This philosophy is based on the belief that children should be given the following
opportunities:

* to play and learn in an environment that encourages them to understand that they belong
to a group, as well as allowing for their individual growth and development of positive
self-image

* to have their parents involved in their preschool life to the extent possible for each parent

* to explore their preschool environment in all imaginable ways: through play and
cooperation with other children and teachers and through the discovery of new ideas,
thoughts, and realizations about the world in which they live

* to play and work with their peers and teachers in situations that are appropriate to each
individual’s needs and abilities

* to learn about their world in a way that allows for each child’s differences and similarities
to be recognized and valued

Through the integration of children whose special educational needs may requiie
individualized learning plans, staff, families and children become aware that educational and

physical distinctions are not barriers to shared social learning and achievement of diverse
goals.
(=]




G-w2

o RECORDER NOTES

Developing and Modifying an Activity




Cy

*po19NpUod

aq ued 01do) Jy) UO UOISSNISIP [E1d9UsT

€ "9lqe[ieAt JOU S§ 0dPIA Y} I] "DYATS
[220] InOA 1B J[qefiear 9q Al 03PIA SIY]

“WNNoLLIND

aeudoidde Ajpeiuswdopoasp v yod

-dns 01 poudisop S1 JusWUONIAUD DY) MOY
pue saniAnoe a1 sopmd wnjnouInd ajerid
-o1dde A[feiuawdooasp B oy Ssnosi(]

*SI9}U9D
Juruies( 2yl YIm UAIP[IYd Y3 JO SONIAIOR

2y} uo snooj 03 syuedionaed ay; Jonusu |

(suonpnpoiy [euoneonpy)
(sonurw g) 4010 01 d92edg,,
09plA pue AL/IDA 1

"ODPIA SSNISIP PUE MDIIA
£anoe dnoag 981wy -y

SHLON ¥3avial

SONIAVIW VIAAW/SADINOSAA

SHLLIALLDV ONITAVNA

JANLILLV/ANTVA

~ao1e1d 159 J0j suonedydw oy 9ziudodar pue wingnouns sreudoidde-Anjeuondaoxe pue Ajriuswdoaasp suljaq  7#

-o1eudoidde Ajjeiuswdolaasp
ole sanlANdE Iayjaym Ajiiuapt o) aqe aq |im siuedionied ‘Kydosopyd weifoid ssendoidde £jeiuswdofoasp & usaln

HALLDALIO
‘HdAL ADNALAJINOD
“IVOD

IVaENED  THAAT

O

Aruitoxt provided by Eic:

E



Planning

A
Schedule

BEST COFY AVAILABLE

VR

3% g

~

N |




“JUDWIUOLIAU]
wuIed] 10y vpiepurig Ausiuad
-wo)) wesdolg Junenuopas) [rUoneN vao)

$204n0s3y [epudwaddng

DATVN)
LU2Ipiy ) Sunog 10) juswuonaug,,
:09p1A JeuondQ

“Soamyd U1 ccc SIyl 9y1) $400] 1 549
-pooyasaad Sungovar (p661) "D T ‘ou0lg
” joogq

(ODAFVN) 2ay 23w yZnosp yng
“u2soYD st ANANOE SIy) Jt A1es Loomperd seudoiddy Ajeiuowdojaas,, ‘sojoyd
-8500U 21 300q sou01g Jo sardod opdunpy 7 I03PIA T Jo jooq 10 adejops SSHOSIP pur WM3IA T

"(90-L€-10€€)
SUpL304 JOOYISIAY 4Of Sy
up sjuawaainbaz Aypoey jo sreme 21e syued

-tonaed jey) 2Insse ©) SpOdU 13pedf 9y ],

‘£3o1e1s Suiyoeal Arewiad v st
wowoduesie pue ‘Juswdinbo “9oeds 0y Sul
-puony ‘juswitoiaud oy it sydoad 110

Yim Jutjoezaiul AQ Se [jam SB JUIWUCI
-IAUR 119y} Jo syuswdpd Junendiueiu pue
Juuopdxs Aq m013 pue uiedj SI9[COYISIL]

sweidold pooypiiyn)
ALIRT] 10§ B Juduo1ansg 131sdy

(SH-D) wmopury]

WS04
WI00JSSD)y oY) SUIZIUBII() 40f SaulapIng

JuwoIaNs 0IISAY g

40

‘Juoruodausy wishyf Inopuels
pue ‘wvidoiq woeoissv])y oy Suiziudi0
40f $2U1JaPING PUR JUIUMONIAUT [VIISAYY

:sopuatedsurly, oY) SSNOSIP pue peay

:fiewumng g

SALON ¥AQVAEL

(s pue p1-D) sspuaredsuel] ‘|
SONIIVIH/VIATW/STDANOSTH

Ananoe dnoag s31e Y
SHILIAILIDV ONI'TAVNIL

Junwdo[pAap $131$0] JUBWIUOIAUD [001[dsId oYl MOy 9qLIISIP {[IM SluBdidIIR] HALLDALdO

4O0FIMONA HJAL ADNTLALNOS

‘wieidoid jooyossid siendoadde-Aiijeuondsoxs pue Ajjeiuswdoloasp e 03 soijdde i1 se JUSWIUONALY SUIJR( € YiVOD

IVHENTD I THAAT

Aruitoxt provided by Eic:

E\.




GT4

PHYSICAL ENVIRONMENT

? GOAL:
The indoor and outdoor physical environment fosters

optimal growth and development through oppor-
tunities for exploration and learning.

RATIONALE:

The physical environment affects the behavior and
development of the people, both children and adults,
who live and work in it. The quality of the physical
space and materials provided affects the lavel of
invoivement of the children and the quality of interac-
ticn between adults and children. The amount,
arrangement, and use of space, both indoors and
outdoors, are to be evaluated.

National Academy of £arly Chiidhood Programs. Accreditation Criteria and Procedures, 1982.
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G-T5

GUIDELINES FOR ORGANIZING
THE CLASSROOM PROGRAM

. All children need a “place” for their own things.

Every child can participate in group (circle) times.

Transitions from one type of activity to another are
important to manage effectively.

“Choice time” provides ideal opportunities for
observing children’s individual preferences as
potential reinforcers.

Plan the placement and storage of materials to
ensure that unnecessary distraction is minimized,
while access to needed/intended materials is
enhanced.

Learning centers provide ideal vehicles for peer-
mediated learning and motivation.

Balance large-group and small-group activities and
vary group compositions.

Establish flexibie time schedules.
Pilan for bathroom use as needed.

Arrange a buddy system to enable individual
children, who require special help in orienting or

moving, to be assisted without reliance on the
teacher.

(Safford, 1989)
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PHYSICAL ENVIRONMENT

(Criteria for High Quality Early Childhocd Programs)

G-1.

G-2.

G-4.

Q
n

G-7.
G-8.
G-9.

The indoor and outdoor environments are safe, clean, attractive, and spacious. There
is a minimum of 35 square feet of usable playroom floor space indoors per child and
a minimum of 75 square feet of play space outdoors per child.

Activity areas are defined clearly by spatial arrangement. Space is arranged so that
children can work individually, together in small groups, or in a large group. Space is
arranged to provide clear pathways for children to move from one area to another
and to minimize distractions.

The space for toddler and preschool children is arranged to facilitate a variety of
sinall group and/or individual activities including block building,-sociodramatic play.
art, music, science, math, manipulatives, and quiet book reading. Other activities
such as sand/water play and woodworking are also available on occasion. Carpeted
areas and ample crawling space are provided for nonwalkers. Sturdy furniture is
provided so nonwalkers can pull themselves up or balance themselves while walking.
School-age children are provided separate space arranged to facilitate a variety of
age-appropriate activities.

Age-appropriate materials and equipment of sn¥ficient quantity. variety, and
durability are readily accessible to children and arranged on low. open shelves to
promote independent use by children.

Individual space for children to hang their clothing and store their personal
belongings is provided.

Private areas are available indoors and outdoors for children to have solitude.

The environment includes soft elements such as rugs, cushions or rocking chairs.
Sound-absorbing materials are used to cut down on excessive noise.

The outdoor area includes a variety of surfaces such as soil. sand, grass, hills, flat
sections, and hard areas for wheel toys. The outdoor area includes shade; open space;

digging space; and a variety of equipment for riding. climbing, balancing, and
individual play. The outdoor area is protected from access to streets or other -ringers.

(National Academy of Early Childhood Programs. Accreduation Criteria & Procedures. 1982
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ELEMENTS OF A PRESCHOOL @

ENVIRONMENT
COMPONENT DEVELOPMENTALLY INAPPROPRIATE
APPROPRIATE
PRESCHOOL
ENVIRONMENT
9.

e V.. €




EQUIPPING A DEVELOPMENTALLY
APPROPRIATE CENTER

In a developmentally appropriate center, the program
fits each child, not the other way around. The furnish-
ings, equipment, and expectations of the child are age
appropriate and appropriate to EACH individual child.

The right equipment and furnishings support a develop-
mentally appropriate setting for care and learning. The
goal is to maximize both child and adult competence.
With furnishings and equipment that support appro-
priate, independent child use and easy adult use,
children will have more experiences that accomplish
developmental goals, and caregivers will have more
time to care for children and to support their learning.

(Greenman, 1990)
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G-T8

VALUE OF INTERPERSONAL
INTERACTIONS

A most significant aspect of early childhood education
is the quality of the child rearing interactions between
adult caregivers and young children. Many early child-
hood specialists believe that positive childrearing
approaches are even more important than the question
of which curriculum to use (as long as it is appropriate
for each individual child’s developmental level, style,
and interests), and where child care occurs (as long as
it is safe and there is sufficient space).

(Klass, 1987)
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G-TS

® INTERACTIONS AMONG
STAFF AND CHILDREN

GOAL.:

interactions between children and staff provide
opportunities for children to develop an understand-
ing of self and others and are characterized by
warmth, personal respect, individuality, positive
support, and responsiveness. Staff facilitate interac-
tions among children to provide opportunities for
development of social skills and intellectual growth.

RATIONALE:
All areas of young children’s development, social,
emotional, cognitive, and physical — are integrated.
Optimal development in all areas derives from
positive, supportive, individualized relationships with
adults. Young children also develop both socially
and intellectually through peer interaction.

(National Academy of Early Childhood Programs, 1982)
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INTERACTIONS AMONG STAFF AND CHILDREN @
(Criteria for High Quality Early Childhood Programs)

A-1  Staff interact frequently with children. Staff express respect for an affection toward
children by smiling, touching, holding, and speaking to children at their eye ievel
throughout the day, particularly on arrival and departure, and when diapering or
feeding very young children.

A-2  Staff are available and responsive to children; encourage them to share experience,
ideas, and feelings; and listen to them with attention and respect.

A-3  Staff speak with children in a friendly, positive, courteous manner. Staff observe
frequently with children, asking open-ended questions and speaking individually to
children (as opposed to the whole group) most of the time.

A-4  Staff equally treat children of all races, religions, and cultures with respect and
consideration. Staff provide children of both sexes with equal opportunities to take
part in all activities.

A-5  Staff encourages developmentally appropriate indeper.dence in children. Staff foster
independence in routine activities such as picking up toys, wiping spills, personal
grooming (toileting, hand washing), obtaining and caring for materials, and other
self-help skills.

A-6  Staff use positive techniques of guidance including redirection, anticipation of and ‘
elimination of potential problems, positive reinforcement, and encouragement rather
than competition, comparison, or criticism. Staff abstain from corporal punishment
or other humiliating or frightening discipline techniques. Consistent, clear rules are
expiained to children and understood by adults.

A-7  The sound of the environment is primarily marked by pleasant conversation,
spontaneous laughter, and exclamations of excitement rather than harsh, stressful
noise or enforced quiet.

A-8  Staff assist children to be comfortable, relaxed, heppy. and involved in play and
other activities.

A-9  Staff foster cooperation and other prosocial behaviors among children.
A-10 Staff expectations of children’s social behavior are developmentally appropriate.

A-11  Children are encouraged to verbalize feelings and ideas.

{(National Academy of Early Childhood Program. 1982)
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STAFF-PARENT INTERACTION

(Criteria for High Quality Early Childhood Programs)

C-1

C-4

C-5

C-6

Information about the program is given to new and prospective families, including
written descriptions of the program’s philosophy and operating procedures.

A process has been developed for orienting children and parents to the center which
may include a pre-enrollment visit, parent orientation meeting, or gradual
introduction of children to the center.

Staff and parents communicate regarding home and center childrearing practices in
order to minimize potential conflicts and confusion for children.

Parents are welcome visitors in the center at all times (for example, to observe, eat
lunch with a child, or volunteer to help in the classroom). Parents and other family
members are enccuraged to be involved in the program in various ways, taking into
consideration working parents and those with little spare time.

A verbal and/or written system is established for sharing day-to-day happenings that

may affect children. Changes in a child’s physical or emotional state are regularly
reported.

Conferences are held at least once a year and at other times. as needed. to discuss
children’s progress, accomplishments, and difficulties at home and at the center.

Parents are informed about the center’s program through regular newsletters. bulletin
boards. frequent notes, telephone calls, and other similar measures.

(National Academy of Early Childhood Programs. 1982)
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G-T10

CHILDREN HELP EACH OTHER

Helping is a concept central to early childhood practice,
not only in promoting socialization goals but also in
specific curriculum areas. Young children come to
understand cooperation, interdependence, sharing,
teamwork, and group membership mainly through
experiencing those concepts at home and at school.

{Safford, 1989)

TO SUPPORT SUCCESSFUL
INTEGRATION iN EARLY
CHILDHOOD PROGRAMS ...

1. Promote peer tolerance for and acceptance of all
children.

2. Promote social interaction.

(Safford, 1989)
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GT11

SAMPLE PLAN FOR OBSERVING
CLASSROOM INTERACTIONS

1. Identify who you will observe and become a “fly on
the wall.”

2. Describe the physical (and emotional) environment
within which the interaction is taking place.

3. Describe the participants involved in the interaction.
4. Describe your own past experiences.

5. Prepare an anecdotal record (a running account) of
everything that occurs between the participants or
between them and elements of the environment.

6. Interpret the observation in terms of your own
perceptions.

7. Describe what might be the perceptions of the
participants in the observations.

8. Make decisions that are sensitive to the needs of
learners and responsive to the principles of sound
educational practice.

{Heck and Williams, 1984)

10S




NPOR JUNUISVUD N
401ADYIg] U] "WI01$I-}]as pasueyuyg (1661)
‘199fo1 uoneredolg [puuosiog [0oyds31]

"NPo uONYIE
-27u] U] "2} ‘I5UORD) WOOISSED ‘19peD| Wed)
¥ Jo suonduosap qof (SONSLIdIIRIEYD Jg

"(1661)
100(01 uoneredald [ouuosiog [00YISdIg

(v) (e
-npraipu] Suipurisiopupn) ul AIALOY) [prupp
Supangg sary puvy ug copey Aney e Suippng

$23ano0soy (euowmodjddng

‘ualppiyo Junok yim

PoIBIQI[90 pUR p3aIoUOY 9q Isnuu (019
‘1opuad ‘snotdinI ‘jeroes ‘feinino ‘Aujqe
¢-3-2) A)s19A1p moy 210N "1dodu0d-)jes
SuaIpfiys jo juawdo}aAdp ay) sSnasI(]

"19A182185/194oB3) PoOoT © JO $OIISII)
-orreyd juelroduwy 3sow 230y a3 Suipsid

‘$19A189180
[eapt 110yl Juiquosap ur sjuedpnied
181SS8 01 gZ11-D osn 0} juem Aew 19prar]

‘K)1A1OR [RUONIPPE 10
JAljRUISNR UR Sk posn aq Aew jdaouo0)-f128

1daouoy-fjag
2417150, » Swppngg SUONSING UOISSNISI(]

U8 14OV | 0IP],, UY

Aq sasuodsal 11043 aznuoud o3 siued
-1on1ed sy3 yse uoissnosip ay3 Juimopjoq

‘dnoad ayy yum seopt areys -(uar)ppyd
jooyosaid e 103 19A18218/10Y0E0)
«18apL,, 11yl 9quosop 03 sjuedionied ysy

2421504 v Swippng :suonsangy uossnasiq ‘|

(€1 pue ‘gzl ‘VZILD) senuasedsuel] | &yanoe dnou8 s81eq

SAXON ¥3aAvaT SONIAVIW/ VIGAW/SAIINOSAY SHILIALLDV ONITEVNA

‘weszoid [ooyosaid e ut s19ad pue synpe jo sjo1 ay) Suipiedar sanwond [euosiad Ajyuapt jim sjvedionieg

*HAILDATdO
JANLILLY/ANTVA  HdAL ADNALAJINOD

‘u21ppiyd Funof jo juswdopaaop wnwndo sy) ui suonorisiul [euosiadiojul Jo an[eA JY) PUBISIOPU]  p# IVOO

IVHENTD  IAAAT

O

Aruitoxt provided by Eic:

E




AN “IDEAL’ TEACHER/CAREGIVER.. @

‘ (Please specify responses with regard to
interactions among preschool children and adults)

PERSONAL CHARACTERISTICS:

KNOWS THAT PRESCHOOL CHILDREN:

PLANS FOR:




®

AN “IDEAL’ TEACHER/CAREGIVER ...

(Please specify responses with regard to
interactions among preschool chiidren and adults)

PERSONAL CHARACTERISTICS:
* is honest and authentic with children/parents/families

* enjoys waitching children piay as well as playing with
children

 encourages self-help skills and independent problem
solving

KNOWS THAT PRESCHOOL CHILDREN:
» develop at individual rates
* have different temperamental styles

e learn from one another

PLANS FOR:

« including children with disabilities as well as those
with other individual differences

« a balance of teacher-directed, child-directed, indi-
vidual, small group, and whole group experiences

« matching a “good fit” for children between their
developmental age/temperament and the expectations
of parents/caregivers

- encouraging the development of self-help skills in

feeding and toileting
ﬁ 112

G-T12B




G-T13

DISCUSSION QUESTIONS
BUILDING A POSITIVE SELF-CCNCEPT

How is a child’s self-concept formed?

What are some ways to demonstrate acceptance of a
child?

What is the adult’s (teacher’s, parent’s, etc.) role in
helping children with low self-esteem?

Why is it important for young children to experience
success? How can they do so in your program?

|s competition ever appropriate in a preschool program?
What activities help improve a child’s self-concept?

How does developing independence and self-help skills
affect children’s self-concept?

Why is it important for each child to have a private
cubby?

How does adult respect for and sensitivity to diversity
(e.g., ability, cultural, racial, religious, gender, etc.)
affect a child’s self-concept?

How does the adult’s self-concept affect children?

Are there special considerations regarding the self-
concept of children with disabilities? Explain.

115
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Planning
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i Schedule

BEST COPY AVAILABLE
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“MISSION: IMP IBLE INFORMATION”

CAST
Mrs. Thomas . ........ ... ... ... . ..... Teacher
Ms. Griffith .. ... ... ... ... ..... Teacher Aide
Ms. Colliver ... ... ... ... ...... Teacher Aide
Billy ... ... Child
Jenny . ... Child
SETTING

The action takes place at Daffy Day Care Center located in Anytown,
U.S.A. Between 30 and 40 children arrive on a daily basis at
intermittent times. This center is licensed and all employees have
received the necessary training.

Mrs. T:  Good morning, Ms. Griffith!

Ms. G: Good morning, Mrs. Thomas.

Mrs. T:  Are all the boys and girls here today?

Ms. G:  Oh yes ... I think so.

Mrs. T:  Haven't you checked the attendance book?

Ms. G:  No. I think Jane is taking care of that this week.
Mrs. T:  Where is Ms. Colliver anyway?

Ms. G:  She took some children to the restroom. Here she comes now.

Mrs. T.  Good morning, Ms. Colliver. Do you know if everyone is
here yet?

Ms. C: How would I know? This is my week for restroom duty.

Mrs. T (upset) Look ... would one of you please take attendance so
we can get started?

Ms. G: We’ll have to find the book first.
Billy: (a scream and cry of pain)

Mrs. T:  Billy. what’s wrong?

Billy: (cries, but offers no response to questions)
Ms. C: He was running real fast and then hit his head on the
bookshelf.

11y
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Zaly:

Mrs. T:

Mrs. T:

Ms. C:
Billy:

Jenny:

Billy:

Mrs. T:

Jenny:
Billy:

Mrs. T:

Ms. G:
Jenny:
Ms. C:

Mrs. T:

Billy:

Mrs. T:

Ms. C:

Ms. G:

Jenny:

Mrs. T:

Jenny:

Mrs. T:

G-H8

(cries -~me more)

Quick, Ms. Griffith. He has a cut. Get a compress to stop
the bleeding!

(comforting Billy who is stiil sobbing) Now Billy, everything
will be all right. I think we had btetter call your Mom. She
may want your doctor to look at that bump on vour head.
Ms. Colliver, please get Billy’s file and call his mother at
home.

Yes. Mrs. Thomas! Right away!
(cries some more)

(after CLOSE observation and keen interest) Will Billy have
to get stitches?

(cries louder at this news flash)

Jenny, would you like to play with the other boys and girls?
They’ll have to tie him down while he’s getting his stitches.
(cries LOUDER at this prospect)

(desperate for some help) Ms. Griffith, why don't you show
Jenny the new clothes in our dress-up center?

O.K. That sounds like fun, doesn't it, Jenny?
I guess so ... did yen see the blood on Billy’s head?

Oh, Mrs. Thomas ... I called the phone number in the file
and I get a recording saying the number has been
disconnected.

(UPSET) WHAT ?!?!! Billy’s mom said they were moving
across town, but she didn’t say anything about NOT having
phone service!!! Billy, have you moved to a new house?
(cries and doesn’t respond to questions)

Try to calm down, Billy, so I can reach your mother. Ms.
Coiliver, what other phone numbers are listed on the
emergency form?

I’'m sorry. Mrs. Thomas, but Billy’s mom never did return her
form. I guess I should have checked the files more closely.

Excuse me, Mrs. Thomas, but I think the reason Billy’s mom
moved was because of a job. Remember. Jenny’s mother told
us last week.

(anxious to become involved again!) Billy’s mom had this
boyfriend ard then he left town and ...

Thank you for TRYING to help Jenny but ...
... Billy’s mom had to get a job right away and then ...
Jenny, would you like to help me with the paint aprons?

O.K. Billy ... we need your help. Is your mother working
somewhere?

ﬂ 115
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Billy: (calmer now and ready to talk) Yes.

Mrs. T That's wonderful, Billy! Do you know WHERE yvour mother
works?

Billy: No, teacher ... but my head ...

Mrs. T:  Now. Billy ... please concentrate on what I'm saying. What
does your mother do at work?

Billy: Well ... she makes french fries. but I need to tell you ...

Mrs. T (very enthusiastic now) Oh. Ms. Colliver. I have great
news!!! Billy's mom works at a place that has french fries!

Ms. C: (sarcastically) Well ... that certainly narrows it down to only a
FEW ...

Mrs. T:  Never mind ... please watch Billy while I call every
restaurant in town.

Billy: I want to tell the teacher that my head ...

Ms. C: Try not to worry. Billy. Mrs. Thomas will find your mother
and then she can take you to the doctor.

Mrs. T: (MANY, MANY phone calls later ...) Finally ... I located
Billy’s mom and she has managed to find someone to cover
her shift so that she can come to pick up Billy! What a relief!

Billy: Teacher, I ...

Mrs. T:  Billy, don't worry ... your mother is on her way!
Billy: But. my head ...

Mrs. T Everything is fine, Billy. so please try to reiax.
Billy: But, teacher ...

Mrs. T:  (utterly frustrated and exhausted from the events of the day)
WHAT IS IT BILLY?

Billy: I've been trying to tell you that my head has stopped
bleeding. Can I go play now?

THE END

QUESTIONS TO CONSIDER
1. What have vou learned about record keeping?

t9

What additional information was needed in Billys file?
How could the frustrating incidenices been avoided?
How would YOU have reacted if YOU had been Mrs. Thomas?

Even though the story was fictitious. could something like this really
happen? How?

R

Written by Becky Storer. 1991 1 1
!
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WHY RECORDS ARE NECESSARY

Innovation in program development often brings about
changes in procedures, materials used, and teaching
strategies employed. Furthermore, all of the above are
apt to change from time to time as programmers
discover “what is working” or “what is not working.”
This fact mandates careful recording at all times for
more or less continuous decision making.

{Leeper, Dales, Skipper, Witherspoon, 1574)
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PRESCHOOL SPECIAL EDUCATION

FORMS AND THEIR LOCATION

e |

Location in District i
Central | Building { Sp. Ed. Psych.
SPECS Forms Forms By Title Office Office Office Office
Numbers File File File File
Permission for Preschool
P-101 Service Review v
Referral for Preschool Special
P-113 Services Review v v
Multifactored Evaluation
P-113a Planning Chart v v v v
Parent Notification of
P-114 Recommended Disposition bv v
Preschool Special Services
Committee
P-125 Individualized
Education Program v v
Multifactored Evaluation
P-134 Team Report v v

* FROM: SEO-SERRC Model Policies, Procedures and Forms to Implement the Preschool Rules. 9/91
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PROSPECTUS

OF A PROGRAM PLANNED FOR OHIO DEPARTMENT OF EDUCATION

APPROVED CONTINUING EDUCATION UNITS
FORM MUST Ohio Department of Education
gE TYPED Division of Inservice Education
coupitsc?z afggf:gil 65 South Front Street, Room 611
P i Columbus, Ohio 43266-0308
PART L. IDENTIFYING INFORMATION (Prospectus must be filled out completely)
A.
Provider Identification No.
B.
Provider Agency Name
C. / / /
Mailing Address City State Zip
D. / /¢ )
Contact Person Position Telephone
PART II. PROGRAM INFORMATION
A.
Program Title
B. / /
No. of Contact Hrs. No. of CEUs Program Site
Date(s)

C. Please check (v") the process which will be used to report the names, addresses, and social
security numbers of persons who meet the attendance requirements for this program.

Electronic Transfer Address Sheets: No. Needed
D. List topic(s) or theme(s) to be addressed:

E. List major intended leaming outcomes:

F. Identify instructional techniques or strategies that will be used to obtain the intended leaming
outcomes:

* FROM: SEO-SERRC Model Policies, Procedures and Forms to Implement the Preschool Rules. 9/91
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‘ G. Identify the assessment techniques or strategies that will be used to determine the achievement
of the intended learmning outcomes:

H. Program Description (Check One)

1. Adult Development 19. Industrial Technology 36. Problem Solving

2. Assessment 20. Inverpersonal Relations 37. Public Relations

3. Business Management 21. Intervention 38. Real Estate

4, Career Education 22. Kindergarten 39. School Finance

5. Classroom Management 23. Labor Relations 40. School Law

6. Communicadon Skills 24. Leaming Styles 41. School Reform

7. Computers 25. . __Legallssues 42 Science

8. Cooperative Learning 26. Librzry/Media 43. Social Studies

9. Counseling 27. Management Skills 44, Special Education
10. Curmiculum 28. Mathematics 45. Supervision of Instruction
11. _____ Economics 29. Mentor Training 46. Teaching of Reading
12. Effective Schools 30. Motivation 47. Thinking Skills
13. Effective Teaching 31 Non-English Speaking Students 48, Trade and Industrial Ed.
14. Equity Issues 32 Office Administration 49. Transportation
15. Food Service 33. Oral and Written 50. Vocational Education
16. Gifted Education Communication 51. Other
17. Health Services 34, Peer Coaching
18. Home Economics 35. Personnel

L. List major program presenters’ names and qualifications. Staple continuation page, if necessary.

1.

2.

PART IIl. PLEASE STAPLE COPY OF PROMOTIONAL MATERIAL AND TENTATIVE
’ AGENDA FOR THIS PROGRAM TO THIS FORM.

NOTE: Only prospectus that fully meets the requirements stated in the guidelines will be considered
for CEU credit.

* FROM: SEO-SERRC Model Policies, Procedures and Forms to Implement the Preschool Rudes. 991
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OHIO DEPARTMENT OF EDUCATION
DIVISION OF EARLY CHILDHOOD EDUCATION
PRESCHOOL/SCHOOL-AGE CHILD CARE PROGRAM OPERATION
SUPERINTENDENT’S STATEMENT

Instructions

Pubtic schools, CBMR/DD, and chartered nonpublic schools which are not the fiscal agent for a
preschool/school-age child care program must complete the form below with the information
requested. The signature of the superintendent/chief administrative officer notifies the Ohio
Department of Education that the school district, CBMR/DD, or chartered nonpublic school is not
currently a fiscal agent for a preschool and/or a school-age child care program. If the school district,

CBMR/DD, or chartered nonpublic school is a member of a consortium but not the fiscal agent. the
form below must be compleied.

Indicate the type of program (one or both programs may be indicated, as applicable) on line 1. Enter
the name of the school district, CBMR/DD, or chartered nonpublic school, IRN, county, and tele-

phone number on lines 2, 3, 4, and 5. The typed name and signature of the superintendent or CAO
is required on lines 6 and 7.

OHIO DEPARTMENT GF EDUCATION
DIVISION OF EARLY CHILDHOOD EDUCATION
PRESCHOOL/SCHOOL-AGE CHILD CARE PROGRAM OPERATION
SUPERINTENDENT’S STATEMENT

The school district, county board of MR/DD, or chartered nonpublic school listed below is not a
fiscal agent for a preschool/school-age child care program.

1. Check the appropriate program: Preschool Program
School-Age Child Care Program

2. Name of school district, CBMR/DD, or chartered nonpublic school

3. IRN 4. County

5. Telephone Number

6. Name of superintendent/chief administrative officer (typed)

7. Signature of superintendent/chief administrative officer

* FROM: SEO-SERRC Model Policies. Procedures and Forms to Implement the Preschool Rules. 9/91
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SCHOOL ENVIRONMENT INSPECTION FORM

Health District
Name of School Address
Clerk, Board of Education Address
Superintendent or Principal Address
Custodians
O Elementary No. Classrooms O Municipal Sewage
O  Junior High Food Service O Yes 0O No O Public Sewage
O  Senior High Swimming Pool [ Yes [O No O Municipal Water
Enrollment O Public Water

Items marked by (x) are explained below with recommendations.

I Surroundings
A. Location
B. Grounds, Walkways, and Driveways
C. Playground Equipment
II Building
A. Structure
B. Floor Cleaning and Repair
C. Walls and Ceiling — Cleaning and Repair
D. Doors and Windows
III Heating and Ventilation
A, Thermostat and Thermometer
Each Classroom
B. Temperature and Humidity
C. Ventilation and Dust Control
IV Lighting
A. Adequate Artificial Lighting
B. Maintenance of Fixtures
C. Quality and Proper Use of Lighting
V  Water Supply
A. Source, Development, and Treatment
B. Pressure and Chemical Quality
C. Plumbing, Maintenance, and Design
D. Drinking Fountains

Recommendations:;

VI  Toilet and Locker Room Facilities
A. Cleaning, Repair, and Adequacy of
1. Rooms
2. Showers and Toilet Fixtures
3. Lockers and Modesty Equipment
4. Handwashing Facilities
B. Ventilation
C. Rest Room Supplies
VII Waste Disposal
A. Sewage System Operation
B. Sewage System Maintenance
C. Refuse and Garbage Disposal
D. Refuse and Garbage Storage
VIII School Room Facilities
A. Adequate Equipment and Furnishings
B. Maintenance of Equipment and Fumishings
C. Room Population (Overcrowding)
Accident Prevention
A. Traffic Safety
B. Fire Exits Marked, Adequate
C. Fire Fighting Equipment
D. Rooms and Halls Free of Hazards
E. Stairways and Playgrounds Free of Hazards
F. Properly Equipped Emergency Room
X Insect and Rodent Control
A. No Evidence of Insect Infestation
B. No Evidence of Rodent Infestation
C. Proper Control Procedures Used

oooo owan

Ouo0 000 000
X

000 000000 000 OoO0o0 oooooo

Date

Sanitarian

* FROM: SEO-SERRC Model Policies, Procedures and Forms to ] mplement the Preschool Rules. 9/91
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OHIO DEPARTMENT OF EDUCATION
DIVISION OF EARLY CHILDHOOD EDUCATION
SCHOOL-AGE CHILD CARE PROGRAM EXEMPTION-FUNDS
SUPERINTENDENT’S STATEMENT

Instructions

Public schools, CBMR/DD, and chartered nonpublic schools which operate school-age child care
program. do not receive state and/or federal funds to operate a school-age child care program, and
do net choose to be licensed, must complete the form below with the information requested. The
signature of the superintendent/chief administrative officer notifies the Ohio Department of
Education that the school district, CBMR/DD, or chartered nonpublic school listed below operates a
school-age child care program but does not receive state and/or federal funds and is, therefore,
exempt from licensure. Enter the name of the schoo! district, CBMR/DD, or chartered nonpublic
school, IRN, county, and telephone number on lines 1, 2, 3, and 4. The typed name and signsure of
the superintendent or CAOQ is required on lines 5 and 6.

OHIO DEPARTMENT OF EDUCATION
DIVISION OF EARLY CHILDHOOD EDUCATION
SCHOOL-AGE CHILD CARE PROGRAM EXEMPTION-FUNDS
SUPERINTENDENT’S STATEMENT

The school district. county board of MR/DD, or chartered nonpublic school listed below does not
receive state and/or federal funds to operate a school-age child care program and chooses not to be
licensed.

1. Name of school district. CBMR/DD. or chartered nonpublic school

2. IRN 3. County

4. Telephone Number ( )

5. Name of superintendent/chief administrative officer (typed)

6. Signature of superintendent/chief administrative officer

* FROM: SEO-SERRC Model Policies, Procedures and Forms 10 Implement the Preschool Rules. 9/91
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‘ Building Code Reference
Building code applied at time
of last inspection report
No information available (new application) COUNTY
Not applicable

OHIO DEPARTMENT OF EDUCATION
DIVISION OF EARLY CHILDHOOD EDUCATION
FIRE INSPECTION REPORT/PRESCHOOL PROGRAM

Name of Program Director
Street Address

City, State, Zip Code
Person with whom report was discussed

This is to certify that I inspected the buildings comprising this preschool program and collected the
following information.
1. Type of construction: [ ]Frame [ ]Brick [ 1Block [ 10ther _
Floors: [ ]Wood [ JConcrete [ ] Other
Stairways: [ ]Wood { ]Concrete [ ]Other

2. Number of floors
What floors have been approved for sieeping arrangements?

. [ ]First [ ]Second [ ]Third

Explain limitations, if any, on approval for sleeping arrangements

3. Rule 3301-37-04, Ohio Administrative Code, requires that preschool programs have fire
inspection approval for the care of infants (children under eighteen months of age) and/or
nonambulatory children of any age on any floor besides the first floor of a building.

Has the building been approved for infant or nonambulatory care on any floor besides the

first floor? [ ]Yes [ INo
Comments
4. Are stairways enclosed? [ ]Yes [ INo
5. Does facility have adequate and proper means of egress? [ ]Yes [ ]No
6. Proper type and number of fire extinguishers? [ ]Yes [ INo
Number
7. Evidence of good housekeeping? [ ]Yes [ INo
Is there a fire service-approved evacuation procedure? [ ]Yes [ INo
9. If the answer to number 8 is no, did you establish an evacuation plan? [ ]Yes [ INo
10.  Is floor plan for fire evacuation posted? [ 1Yes [ INo

11.  If applicable, what type of fire alarm system is provided?

o

* FROM: SEO-SERRC Model Policies, Procedures and Forms to implement the Preschool Rules. 9/91
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Is the facility reasonably free from conditions hazardous to the safety of children and approved ‘
as such? [ ]1Yes [ INo

If no, list violations:

Below. make the recommendations for correcting all violations listed.

All violations must be corrected. Reinspection and approval are required if any violations listed are
not corrected immediately.

Date Inspected Date Reinspected
Reinspected and Approved By

Inspected By

Signature Signature

Title Title
Name of Fire Department Name of Fire Department

The preschoot director should keep one copy of this form. The local fire department should receive
one copy of this form. .

* FROM: SEO-SERRC Mode! Policies, Procedures and Forms to Implemen. the Preschool Rules. 9/91
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' To: Parent SPECS pP-101
Records Control Officer

PERMISSION FOR PRESCHOOL
SERVICE REVIEW

I hereby give my permission for the
Parent/Legal Guardian/Surrogate
to conduct a Preschool Special
School District
Services Review for . In giving my permission I understand that
Name of Child

any or ail of the following may occur:

1)  Review of relevant records.
(Releases of Information will be included.)

2)  Interview(s) with myself or caregiver.
' 3) Observation(s) of my child.
' 4)  Administration of screening instruments.
I further understand and agree that the information collected by the school district will

then be reviewed by the Early Childhood Special Services Review Committee and that a

recommendation will be made regarding the need for additional evaluations and/or referral
for other intervention services.

Name of Parent/Legal Guardian/Surrogate

Signature

Date

* FROM: SEO-SERRC Model Policies, Procedures and Forms to Implement the Preschool Rules. 9/91

ﬁ 13,
ERIC




G-H9

SPECS P-113-1

REFERRAL FOR SPECIAL SERVICES REVIEW

Identifying Data:
Name of Child: Nickname:
Date of Birth: Sex: Social Security No.
Parent(s) Name: Mother: Father:
Parent(s) Address: Mother:

Father:
Parent(s) Phone No. Mother: Father:

Legal Guardian/Surrogate Name:
Legal Guardian/Surrogate Address:

Legal Guardian/Surrogate Phone No.:
Directions to Child’s Home:

Name of Person Completing Form:
Address of Person Completing Form:

Phone No. of Person Completing Form:
Child’s History
A. Medical
1. ‘Who is the child’s regular physician?
2. When was the child’s last physical examination?
3. Has the child attended any of the following?
a. Health Department Clinics Yes O No 0O
Which Clinics and when

Is the child receiving benefits from the Bureau for

Children with Medica! Handicaps (BCMH)? Yes O No 0O

b. Health Chek or Healthy Start Yes 0O No 03

When was the last appointment?

c. WIC (Women’s Infants, Children) Physical Yes O No O
When was it done?

d. Hospital Clinics Yes [J No O

Which hospitals/clinics and when?

* FRCM: SEO-SERRC Mode! Policies, Procedures and Forms to Impiement the Preschool Rules. 9/91

o 1 o
Ric . -




G-H9

. SPECS P-113-2

4. Have any of the following types of evaluations been done with the child?

a. Speech/Language Yes O No UJ
Where? When?
b. Physical Therapy Yes O No 0O
Where? When?
¢. Occupational Therapy Yes O No 0O
Where? When?
d. Vision Yes O No O
Where? When?
e. Hearing - Yes O No (I
Where? When?
f. Cognitive/Ability Testing Yes O No 0O
Where? When?

5. Were there any complications during pregnancy? Yes O No (O

If yes, please describe

following child’s birth? Yes O No O
If yes, please describe

' Were there any complications dwring or immediately

Where was the child born?
Who delivered the child?
B. Developmental History
1. Motor
a. At what age did the child sit independently?
b. At what age did the child crawl?
c. At what age did the child take his/her first steps independently?
2. Language
a. At what age did the child say words that were understandable?
3. Toilet training
a.  When did the child sleep through the night without diapers?
b. Is the child totally toilet trained? Yes O No 0O
If not, at what level of toilet training is the child?

* FROM: SEO-SERRC Model Policies, Procedures and Forms to Implement the Preschool Rules. 9/91
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SPECS P-113-3 .
C. Family History:

1. With whom does the child live?

2. Siblings? 2.a. Qthers in Home?
Names Ages Names

/ /

/ /

/ /

/ /

/ /

/ /

3. With whom does the child stay during the day?

(Name of person and relationship to child or care center.)

4. Describe a typical day for the child.
What time does he/she wake up?
What are typical moming activities?

What are typical meal imes? Where and with whom does the ci.dld eat?

‘What does the child like to eat?

What are typical nap and bed times?
How many hours does the child nap?
How many hours does the child sleep at night?
How often does the child wake up during the night and need attention?
Does the child plav with other children during the day? Yes OO No O

Does the child have special needs that require daily care or Yes O No [C
daily activities from the caretaker?

If yes, please describe

What does the child like to play with?

* FROM: SEQ-SERRC Madel Policies, Procedures and Forms to Implement the Preschool Rules. 9/91
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‘ SPECS P-113-4
Intervention
A. Has the child ever received any of the following special services, treatments or therapies?
1. Speech/Language Yes 0 No O
Where? When?
Therapist’s Name
2. Physical Therapy Yes [OJ No OO
Where? When?
Therapist’s Name
3. Occupational Therapy Yes 0J No 0OJ
Where? When?
The, t7.st’s Name
Orsentation and Mobility Training Yes O Ne [3
Where? When?
Specialist™ Mame
5. Auditor - i..ir ng/Rehabilitation Yes O No 0OJ
Where: . _. When?
Specialist's Mame
6. T _t Stimulation/Supportive Home Services Yes [J No O
Where? When?
“>acher’s Name
. 7. sychological Counseling Yes [J No O
ere? When?
Counselor’s Name
8. Other Yes [J No O
Where? When?
Specialist’s Name
B. List present or past preschools and dates attended
Where? When?
Where? When?
Where? When?
Where? When?
Where? When?
C. Has the parent(s)/family ever received or participated in any of the following support services?
Please check (v')
O A parenting group or parent support group.
O Family counseling to assist with child’s special needs.
0O Respite care.
[J Other (specify)
* FROM: SEO-SERRC Model Policies, Procedures and Forms 1o Implement the Preschool Rules. 9/91
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Name and Title of Person Completing Form:
Method Used: (v') check

SPECS P-113-5

PRESENT LEVELS OF PERFORMANCE

Please describe the child’s present skills in the following areas by checking the box in each section
which most closely describes the child’s best current performance, making comments as needed.

O Observation

O Structured Interview

0o oo ooo oo ood

o oo

oo oOooo

O

oo

Eating
needs to be fed
partially self-feeds
eats and drinks independently

Dressing
needs to be dressed
removes small articles of clothing
dresses seif except shoes

Toileting
wears diapers
uses potty with help
independent

Attention
needs constant attention/supervision
occupies self with toys for ten or more
minutes
attends to small group activity for ten or
more minutes

Receptive
does not appear to understand words
shows understanding of several words,
e.g., “mommy,” or “pop”
can follow simple commands such as
“Give Daddy the cookie”

Expressive Language
uses gestures and/or sounds
says at least ten words you can understand
says two or three words together
uses senteices

Hearing
does not respond regularly to sounds
looks at or reacts correctly to sources of
sounds (looks at phone when it rings,
looks out the window when a truck
passes, turns when name is called)
responds to simple directions given when
back is turned

Cognitive
looks for toy or person who is out of sight
shows understanding of how things work
by turnirg things on/off, activating a
variety of toys or directing adults to do so

O 0O &8 g o

o o

o o o 0g od

O Ood

Cognitive (continued)
sorts toys or objects by at least one feature
(color, size, shape)
counts to four and names 2 or 3 colors

Fine Motor
needs help to pick up small pieces of food
or small toys
independently picks up small toys and
transfers hand to hand
éraws one or more recognizable form
(circle, line, etc.) with crayon, chalk, or
pencil

Play
needs stimulation to be provided by
another person
holds and manipulates toys (shakes,
chews, bangs, etc.)
uses some toys and objects appropriately
(pushes truck, rocks baby, uses brush to
brush hair, etc.)
uses imagination to play (pretends to cook
dinner, pretends to be Mommy going to
work, dresses like Daddy)

Groess Motor

needs to be carried or moved by another
person
crawls or cruises on furniture
walks independently

Vision
does not show recognition of peopie or
objects by sight
recognizes familiar people and toys,
locates familiar objects in house, e.g.,
shoes, tooth brush, t.v.
points to and names things and people in
pictures

Social
shows little response to other people
enjoys frolic play, peek-a-boo, pat-a-cake
wiil sometimes share toys and cooperate
in play
takes tums in simple games (Duck Duck
Goose, The Farmer in the Dell)
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® RECOMMENDED DISPOSITION  °PP¢8 1

Preschool Special Services Committee Review

(v") check  Data suggests the following:

U Presence of suspected disability and a Multifactored Evaluation is required
Suspected area(s) of disability (please v check)

[J Cognitive Ability OO0 Adaptive Behavior [ Communication
{1 Hearing Abiiities [J Vision Abilities O Motor Functioning
O Social-Emotional/Behavioral
U Data does not suggest presence of suspected disability (please v chieck)
O a. No further action is indicated
[J b. Rescreen by by
Date Person Responsible

O c. Refer to other community agencies:

Agency Name Committee Member Responsible

Committee members who disagree with the above recommendation(s) shall submit a
separate statement.

Name of Committee Chairperson

Signature of Committee Chairperson

Date
U The parent has requested a multifactored evaluation and has indicated the following
area(s) of suspected deficit: (please v’ check)
O Cognitive Ability O Adaptive Behavior J Communication
[J Hearing Abilities O vision Abilities O Motor Functioning

{0 Social-Emotional/Behavioral
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To: Multifactored Evaluation Team SPFCS P-113a .
Name of Chiid D.O.B.

EARLY CHILDHOOD COMMITTEE
MULTIFACTORED EVALUATION PLANNING CHART

As a committee, make decisions regarding how each area shall be addressed. In = appropriate box,
write the name of the person who will be responsible and the approximate date of expected accom-
plishment. Check (v') appropriate box when completed.

Structured | | Structured
Interview | Observation
1

Criterion-
Referenced

Nomn-
Referenced

S
N

- -t vn o

a. Background

b. Adaptive Behavior

c. Cognitive Ability

d. Communication

e. Hearing Abilities

f. Preacadernic

g. Sensorimotor

h. Soctal-Emotional/
Behavioral

i. Vision Abilities

j- Medical

k. Summary

ISR ISV VSV SRUURUREIR SEUUVIY SUVPIIRY RUPIIEVEINY NAVOIPUUIONY NEPRUPITOTRY NUTUPUYRIN WUUURUIy R
ST EppEpEsEpTry IpTpEpTpSpTpEpy DUpTQEpINREppR SpRpEpRpEpEpmpE) S A ] LT TN R LTS PR LR LR L LT
IS ST Iy IEpEpspsynp SNEDIpIOUEDIVEDEY APNNEDINEPEPESIY WEpUpUpUpTTIN RPN R L L }.------.--------_-.
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To: Parent(s) SPECS P-114
Referral Source

PARENT NOTIFICATION OF RECOMMENDED
DISPOSITION BY PRESCHOOL SPECIAL
SERVICES COMMITTEE

Date

Dear

k)

On / / the Preschool Special Services Review Committee met to
Date

review the data/information regarding your child. As a result of this review the following is
recommended:

(v where appropriate)
O 1. There is a suspected disability in the following area(s) and a multifactored
evaluation is needed. (Please v check)
O Cognitive Ability [J Adaptive Behavior
UJ Hearing Abilities [J Vision Abilities
O Social-Emotional/Behavioral 0 Communication

0O Motor Functioning

Information regarding this process, your rights as a parent, and a request for
permission for the evaluation is either included or will be sent to you within
30 days.

O 2. A disability is not suspected and the following is recommended.
(v where appropriate)

O No further action is indicated
O A rescreening is suggested by

Date Person Responsible
01 A referral to one or more of the following agencies is recommended.
Agency Name 2erson Responsible Phone No.

Please understand that these are recommendations. If you do not agree with these recommendations or

have questions/concems, please contact
soon as possible. Name Phone No.

Sincerely,

as

Signature

Name and Title
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O

ERIC

Aruitoxt provided by Eic:

INDIVIDUALIZED EDUCATION PROGRAM

SPECS P-125-1

IEP MeetingDate ___/____/____ Effective School Year O Initial Placement

O Periodic Review

Child’s Name DOB.__/___/___ CA. Sex
Parent(s) Phone

Address

District of Residence DistrictAgency of Attendance

Location of Special Education Program aad/or Related Services

Date of Next Schedule Review T |
Month  Day Year

AREA(S) OF DOCUMENTED DEFICIT: (check all that apply)

[J Cognitive & Adaptive Behavior

(0 Cognitive & One or More of the Areas Listed Below

(0 Adaptive Behavior & One or More of the Areas Listed Below
[0 Communication Skills

(0 Hearing Abilities

(0 Motor Functioning

0 Social & Emotional/Behavior Functioning

[ Vision Abilities

PRESENT LEVELS OF DEVELOPMENT/E JNCTIONING
Domains of developmentally-appropriate curriculum affected by area(s) of documented deficit(s): (+~ all that apply)
00 Adaptive [ Cognitive [ Sensorimotor [ Aesthetic ] Communication

(J Social-Emotional

(0 Other (please specify) (1.) 2.) (3.)

Records Control Officer-White « Parent-Canary « Program Teacher—Pink » Related Service Provider—Goldenrod
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‘ INDIVIDUALIZED EDUCATION PROGRAM

SPECS P-125-2
Revised 9/91
Child’s Name DOB. ____/___/ Page of
Short-Term Instructional Objectives Check (»)
Annual Goals Including Objective Criteria and Evaluation Procedures and date if met

Records Control Officer-White « Parent-Canary » Program Teacher-Pink « Related Service Provider-Goldenrod
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INDIVIDUALIZED EDUCATION PROGRAM ‘
SPECS P125-1-a

Chiid’s Name D.O.B. / / Page of

PRESENT LEVELS OF DEVELOPMENT/FUNCTIONING
(CONTINUED)

Records Control Officer-White « Parent—Canary « Program Teacher-Pink + Related Service Provider-Goldenrod

* FROM: SEO-SERRC Mode! Policies, Procedures and Forms to Implement the Preschool Rules. 9191




Q

ERIC

Aruitoxt provided by Eic:

INDIVIDUALIZED EDUCATION PROGRAM G-Ho

SPECS P-125-3
Child’s Name D.O.B. i ! Page of

DETERMINATION OF LEAST RESTRICTIVE ENVIRONMENT

Based upon the IEP Goals and Objectives and the Strengths and Needs of the Family, the IEP Conference Participants Have
Discussed the Following Least Restrictive Environment Options:

Program (Check ) Location options where special education services may be delivered Participation with Typically
(list all options available and check options considered) Developing Peers Available
Check ## Yes or No
Center Based O C [ 0
= o C
i c C
Itinerant Home C G c
Parent Selected Licensed Child Care/Preschool/Kindergarten e i C
Public School Kindergarten d [ =
SPECIAL EDUCATION PROGRAM
Based upon the Discussion of Least Restrictive Environment Options, the Following Program Has Been Selected.
Program Location Number | Extent of Participation with Date of Anticipated Date
of Hours | Typically Developing Peers Initiation Duration Terminated
! / '/ 'l'
/ ! ! !
/ / / /

Needs Necessitating Placement in Separate Facility: (If child is placed in separate facility, document needs necessitating such
placement}

RELATED SERVICES

Tyvpe of Service (Check )
Service Location Consultation | Classroom Pullout Date of Anticipated Date
by Therapist Initation Duration Terminated
O G 5 S [
] ] [ /
O O O / /
;] O ] Lo /
O O O I It
O C O Lo i

IEP MEETING PARTICIPANTS
(Sign only when in agreemens)

Teacher District Representative Parent/Guardian/Surrogate
Name: Name: Name:

Position: Position: Position:

Signature: Signature: Signature:

Evaluation Team Member Other Other

Name: Name: Name:

Position: Position: Position:

Signature: Signature: Signature:

IEP Meeting Participants who
disagree shall submit a separate statement.

PARENT/GUARDIAN/SURROGATE SIGNATURE
Please Check ()

{3 I have read and understand the contents of the IEP and was provided the opportunity to participate in it's development.
{3 I give my permussion for placement and services herein.

5 I waive my right to notification by certified mail of the placement decision.
Parent/Guardian/Surrogate Signature: Date:

I do not give my permission for the placement proposed and 1 understand that no change 1n educauonal placement shali
occur until present differences are resolved.

Parent/Guardian/Surrogate Signature: Date:

Superintendent Signature: Date:

Records Control Officer~White « Parent—Canary + Program Teacher-Pink * Related Service Provider—Goldenrod
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To: Records Control Officer SPECS P-134-1 ‘
LDC

Teachers
Provider District

MULTIFACTORED EVALUATION TEAM REPORT

Name of Child

D.OB. Social Security Number

Parent(s)/Legal Guardian/Surrogate Name

Address

City State Zip Code

Telephone Number

Name(s) Position(s) of Person(s) Making Referral

Reason for Rel..iral

Date of Referral

Suspected Area of Disability (Check ¢ all that apply)

Cognitive and Adaptive Behavior

Cognitive and One or More Areas Listed Below
Adaptive Behavior and One or More Areas Listed Below
Communication Skills

Hearing Abilities

Motor Functioning

Social-Emotional/Behavioral Functioning

Vision Abilities

Oooooogo.
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‘ SPECS P-134-2

Name of Child D.O.B.

I. Background

Person(s) Completing Section

Agency(ies) and Title(s)

Information Provided by

A. Developmental

‘ B. Family

C. Medical

D. Educational History (When Appropriate)
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SPECS P-134-3 .
Name of Child D.O.B.

II. Observation Data (Required for all preschool children)

Name(s) of Person(s) Conducting Observation

Agency(ies) and Title(s)

Observation Date

Setting

A. Describe and summarize behaviors observed in area(s) of suspected disability.

B. Describe and summarize behavior observed in other domains
(list domains observed):

C. Interpretation (results compared to typical development).
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OBSERVATION GUIDE

Please try to observe the child’s behavior in the following domains. Pay special attention to the circled
domains which are suspected areas of disability.

This guide is intended to provide a guide to behaviors which you need to observe and to provide a
reference guide for typical development.

Please be specific in your observation about the child’s environment,
activity, and behavior during the observation period.

VISION
Follows you or a favorite toy with eyes by 4
months
Holds head straight rather than in tilted or
awkward positions
Seems able to locate and pick up small objects
by age 1 vear
Eyes do not seem to hurt
Eyes look healthy
(Eyelids are not red, watery, or puffy)
Eyes are not crossed

HEARING
Responds to the sound of a bell or a door
slamming by 1 month
Turns toward sounds or voices by age 6
months
Has few earaches
Talks in a normal voice, not 100 loudly or
softly
Seems to hear you when you call from another
room
Seems to hear as well with one ear as the other
(Does not always tum the same ear toward
voices or sounds)

PLAYING
Reaches for and holds rattle or squeaky toy
placed in his or her hand by 5 months
Plays games like “pat-a-cake” and “peek-a-
boo” by age 1 year
Imitates grown-ups doing simple chores by 18
months
Shows that he or she enjoys play by wiggling
and laughing or by crying when game stops
Plays with other children by age 3 years
Shares and takes turns with others some of the
time by age 4 years

COMMUNICATION
Makes noises other than crying by 2 months
Makes high pitched happy squeals by 6 months

Says words like “mama” and “dada” by 1 year
Says at least 3 words other than “mama” or
“dada” by 18 months

Combines two or more different words by age
2 years

Can carry on a simple conversation by age 3
years

Repeats easy rhymes or jingles by age 3 1/2
years

Can be understood by people not familiar with
the child’s speech by age 4 years

COGNITIVE
Responds to his or her own name by 6 months
Looks for an object which is removed from
sight by 9 months
Points to body parts like eyes, nose, mouth, or
tummy by 2 years
Follows simple directions by age 2 /2 years
Understands in, on, under, etc. by 3 years

SENSORIMOTOR
Lifts head when placed on tummy by 3 months
Rolls over by 5 months
Sits alone by 8 months
Stands and walks by 18 months
Scribbles on paper with a pencil or crayon by 2
years
Throws a ball overkand hy 2 /2 years
Builds a tower of 6 or more blocks by 3 years
Balances on one foot by age 4 years

ADAPTIVE (Self-Help)
Feeds self a cracker by 8 months
Drinks from a cup without spilling much by 18
months
Tries to help with simple household tasks like
picking up toys, getting things, and bringing
them to you, etc., by 2 years
Puts on some of his or her own clothes such as
socks, shirt, or pants by 3 years
Uses toilet with few accidents by 3 1/2 years

Indicate in the text of your observation any maladaptive behaviors which you observed, including but
not limited to: aggressive behavior toward others; destructive behavior; self-stimulation; atypica!
communication such as repetitive speech; rigid or repetitive behavior; non compliance. Also indicate
intensity and frequency of the above behaviors.
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SPECS P-134-4
Name of Child D.O.B.

ITl.  Structured Interview (Required for all preschool children)

Namie/s; of Person(s) Conducting Interview ___

Agency(ies) and Title(s)

Name of Informant(s)

Date of Inferview

Instrument

A. Describe and summarize the concepts/behaviors/skills the child is reported to have acquired:
1. In the area of suspected disability

2. In other domains

B. Describe and summarize the concepts/behaviors/skills the child is reported not to have acquired:
1. In the area of suspected disability

2. In other domains

C. Interpretation (results compared to typical development).
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. SPECS P-134-5
Name of Child D.O.B.

IV. Standardized Norm-Referenced Data (Required in area(s) of suspected disability
except in cases of vision and hearing)

Name(s) of Person(s) Conducting the Assessment

Agency(ies) and Title(s)

Name of Instrument(s)

Date of Assessment(s)

Setting(s)

Suspected Disability Area(s)

A. Results

Test/Subtests (list) Standard Score S.D. Score

B. Describe and summarize the concepts/behaviors/skills demonstrated by the child on
this assessment.
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SPECS P-134-5a
Name of Child ____ D.O.B.

C. Describe and summarize the concepts/behaviors/skills not demonstrated by the child
on this measure.

D. Interpretation (con | -are resuits to typical development).

E. Examiner’s opinion regarding the reliability of estimate of child’s functioning including
overall rapport, adequacy/applicability of the instrument, other relevant factors.
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‘ SPECS P-134-6

Name of Child D.O.B.

V. Vision Criteria (Standardized norm-referenced data for children with
suspected disabilities in vision)

Name(s) of Person(s) Conducting the Assessment

Agency(ies) and Title(s)

Name of Instrument(s)

Date of Assessment(s)

Setting
Left - Right
A. Visual acuity: uncorrected / /
corrected / /

B. If acuity is better than 20/70 in the better eye with correction, describe any physical
eye condition that affects visual functioning such that special education placement,
materials, and/or services may be required.

C. Describe the impact of the visual impairment on normal development and
functicning.

D. Examiner’s opinion regarding reliablity of estimate of child’s functioning including
overall rapport, adequacy/applicability of the instrument, other relevant factors.
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SPECS P-134-7 .
Name of Child D.O.B.

V1. Hearing Criteria (Standardized norm-referenced data for children with
suspected disabilities in hearing)

Name(s) of Person(s) Conducting the Assessment

Agency(ies) and Title(s)

Name of Instrument(s)

Date of Assessment(s)

Setting

A. Average Pure Tone (APT) Hearing Loss in Better Ear:

Left Right
500 Hertz dB dB
1000 Hertz " dB
2000 Hertz dB dB

B. If the APT hearing loss is at least 25dB’s, but not greater than 50, in the better ear,
provide documentation of one of the following:

1) A more severe hearing loss during the developmental years than is currently
measured,

2) A delay in diagnosis, provision of amplification, and/or initiation of special
programming; or

3) A history of chronic medical problems that have resulted in fluctuating hearing,
presently or in the past, or

4) A hearing loss in excess of twenty-five decibels (ANSI) for the frequencies one
thousand Hertz through eight thousand Hertz in the better ear, resulting in such
poor auditory discrimination that it has an adverse effect upon the child’s
educational performance.

C. Describe the impact of the hearing 10ss on normal development and functioning.

D. Examiner’s opinion regarding reliability of estimate of child’s functioning including
overall rapport, adequacy/applicability of the instrument, other relevant factors.
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SPECS P-134-8
Name of Child D.O.B.

VII. Criterion-Referenced/Curriculum-Based Assessment
(Required for all preschool children in area(s) of suspected disabilities)

Name(s) of Person(s) Conducting the Assessment

Agency(ies) and Title(s)

Name of Instrument(s)

Area(s) Assessed

Date of Assessment(s)

Setting

A. Describe and summarize the concepts/behaviors/skills successfully demonstrated.

B. Intespretation (compare results to typical development) and summarize.
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SPECS P-134-9 ‘
Name of Child D.O.B.

VIIL. General Assessment Results (Required for all preschool children)

Medical Date:
(if related to area of suspecied disability)
Person/Title Conducting Screening:

Results:

Vision Screening Date:

Person/Title Conducting Screening:

Results:

Hearing Screening Date: ‘

Person/Title Conducting Screening;:

Results:

Current Levels of Functioning:

A. If domain(s) have been previously described/summarized, indicate page number.
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. SPECS P-134-9a
Name of Child D.O.B.

B. If domain(s) have not been previously described/summarized, indicate evaluation
procedure or instrument(s) used and describe/summarize result(s). including name,
evaluator, and date of evaluation.

Adaptive Behavior

Cognitive Ability

Communication Skills

Preacademic Skills

Sensorimotor/Motor Functioning

Social-Emotional/Behavioral Functioning
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To: Parent SPECS P-134-10

IX. Summary and Interpretation of Multifactored Evaluation

Name of Child D.O.B.

Date of Multifactored Evaluation

1. Summary of the child’s strength(s) based on the multifactored evaluation.

2. Summarize the results obtained across the four methodologies in the area(s) of
suspected disability.

3. Compare the child’s performance in the area(s) of suspected disability to the performance
expected of a typically developing child of the same age.
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To: Parent SPECS P-134-10a
Name of Child D.G.B.

4. Summarize the effect(s) that the area(s) of suspected disability has on normal
development and functioning.

5. Suggested Intervention Strategies.

Signature of Multifactored Evaluation Team Chairperson

Name and Title of Multifactored Evaluation Team Chairperson

Date

Address

Telephone Number
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To: Parent SPECS P-134-11
Name of Child D.O.B.

VIII. Determination of Eligibility

1. Do the data obtained from the standardized norm-referenced instrument, the structured
interview and observations, and the criterion-referenced or curriculum-based assessment
confirm the existence of a documented deficit (Rule 3301-02)?

If so, list the area(s) of documented deficit:

O Yes O No
O Yes O No
O Yes O No
O Yes J No
2. Does the deficit(s) have an adverse effect on normal development and functioning?
List each deficit and indicate.
O Yes O No
O Yes O No
O Yes O No
O Yes O No
3. Is the deficit(s) solely a result of an environmental, cultural, or economic factor?
List each deficit and indicate.
O Yes O No
O Yes O No
O Yes O No
O Yes O No
4. Does the data from the four methodologies suggest that this is a
preschool child with a disability? O Yes O No

5. Team members signatures/tities who agree with the results of the multifactored evaluation.
Name Title

6. Team members signatures with dissenting opinion (attach opinion).
Name Title

* FROM: SEO-SERRC Mode! Policies, Procedures and Forms to Implement the Preschool Rules. 9/91




G-HS9

"1

16/6 "$21Y 0025244 otf) guawiajduif 01 SWLOf PUD S21PI0LJ 'S0 12pO N DUWES-OHS (INOY »
patajdwod surioy jje 10y £dod auo pue jeuidiio ue jugng
NOLLVOI'IddV ZANSNIDIT 404 AFFIN0TY

[eIS1JO  papnjoul 98U
— $o4 ou JSUIDI POOJ JUSLIND JUSWINDOP O,  YI[BdY [ed0] U pO04 [0010S
B1oyjo U0 uonoadsug
— $94 ou uo1dadsur Yieoy JUALND JUSWNOOP O,  YI[RIY [BO0] Jng WIQUILIONIAUY [0012S
[eR1Jo
— 594 ou uonoadsur 2117 JUOLIND JAWNIOP O, Q11J [0} 1nq w<uonoadsuy a1
urigord DO VS © a1e10do 03 spunj [e1op9] spung
JO/puE RIS DAIOI2I 10U S20P Jooyds d1qnd-uou -uonduroxyg weidord
— 94 $94 ‘AQ/INFD PWISIP oY) QO AJnou of, ovD/dns K213 09 1904
Iopiaold 19qjoue s S1oeU0) pue wessosd
© 19 3uade 1eosy 9y s1 jooyds d1jqnd-uou UO1JBOI IO 10BIIUCD
— Sk 9k ‘AA/INGD PSP 9yl A0 AJnou of, OvD/dns yuid 0§ 13049
wieadoxd [ooyosaxd
© 10} JuaFe [IS1] & 10U SI o1qnd-uou uonerad uridolq
— $94 $94 ‘AA/INED PSP 9 O Ajnou o], OovO/dns  eisyony 0+ 19041
[eI01Jo
Buipiing 1800}
uIp[IYO [ooydsaxd yim asn 10y pue gy Ddns uonoadsuy Suipring
— ChY S S94 paoadsur sem Surp[ing 2y} eyl JUdWMoop 0, 1o QvoAdns  mojek «0°C 1404
— $94 ou £ouednooo winWIXeUI SUIULIAINP O,
ueid Qus/3upiing
— $oA ou 9oeds jo ueyd 100y] ® op1aoid o, Jootos usug *2'7 TAD4 pue 177 1404
uone1siday Suiping
— RET $9K uoneuuojur orydeiSourap ueigqo oJ, [ooyos ong «0'1 1303
papdwod  qQ 03 padinbau £q
Se}oRY)  uwnpPpy anjeusds Qy)/dng asodang paepdwony  Jo0j0) uo1didsa(q w0y

LST'IOHARI NOILAIHDSHA SINI04
SLHOITHOIH SINANAIINOTT TINSNADI'T

O

Aruitoxt provided by Eic:

E



G-H9

OHIO DEPARTMENT OF EDUCATION
DIVISION OF EARLY CHILDHOOD EDUCATION
BUILDING INSPECTION FORM

Section I
Application is for:  (check one)

1. an existing preschool program in an existing school facility (complete Part I)

2. a new school-age child care program in an existing school facility (complete Part I)

3. an existing school-age child care program in an existing school facility (complete Part I)
4, a new preschool program in a school facility (complete Part I and II)

5. a new preschool program in a non-school facility (complete Part I and II)

6. an existing preschool program in a non-school facility (complete Part I and IT)

7. a change of Use (complete Part I and II)

8. anew school-age child care program in a non-school facility (comiplete Part 1 and II)

9. an existing school-age child care program in a non-school facility (complete Part I and II)
Part I To be completed by the applicant

Name of School District County

Address City, Zip

Signature of superintendent/chief administrative officer

If this application is for an existing preschool or school-age child
care program located in an existing school facility, attach a copy of patzgtféz;lst fire safety
the fire safety inspection dated within the last 12 months. Part II is tnspectt

not required.

Part I1 To be completed by the building official
Certificate of Use & Occupancy issued:

Existing Use (OAC 4101:2-1-27D) Temporary (OAC 4101:2-1-27E)
New or altered Construction, Change of Use

Date of Approval: Use Group:

Conditions or Limitations of Approval:

(Indicate any additional conditions or attach a copy of the Certificate of Use and Occupancy that lists
them. Use reverse side, if necessary.)

Approved floor } If entire floor is not approved, describe approved location | Age limitations

Inspection(s) Performed: Safe and Sanitary (ORC 3781.06) OBBC
Name of Building Department: Telephone number:
Signature of Chief Building Official Date:

* FROM: SEO-SERRC Model Policies, Procedures and Forms to Implement the Preschool Rules. 9/91
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G-H9

‘ Use this space to indicate any additional conditions or attach a copy of the Certificate of Use and
Occupancy that lists them

* FROM: SEO-SERRC Mode! Policies, Procedures and Forms to Impiement the Preschool Rules. 9/91
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OHIO DEPARTMENT OF EDUCATION

DIVISION OF EARLY CHILDHOOD EDUCATION

2.

BUILDING REGISTRATION
This form is to be used to record and maintain demographic information about each building to ke
licensed. Has information about this building been recorded previously? ___ Yes (update) _ No
Section I
Coordinator Expiration date
SERRC
Date
Section II
1. Fiscal Agent Name

Fiscal Agent IRN 3. County
a. Superintendent/CAO

b. Superintendent of the diocese, if different from 4a

5. Building name in which program is located
6. IRN
7. Building contact person
8. Telephone ( )
9. Building address in which program is located:
Zip
10. Directions to building location
11. Mailing address (if different from above):
Zip
Section III
—
1. Program type: (check one) __ Preschool ____ School-age Child Care
2. Preschool program operation hours: From to__ DaysofOperationn MT W Th F
School-age child care Opéraﬁon hours: a. From ___to ___ Days of Operation: M T W Th F
b. From ___to ___ Daysof Operationn M T W Th F
Explain schedule in detail for #2 or #3, whichever applies
4. Ages of children served: Preschool 0 1 2 3 4 5 School-age child care  5-11 11-15
5. Number of classes/groups in each building
6. Months program in operation: Jan Feb Mar Apr May June July Aug Sept Oct Nov Dec

* FROM: SEO-SERRC Model Policies, Procedures and Forms io Implement the Preschool Rules. 9/91
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‘ Section IV

SUPERINTENDENT ASSURANCES

I assure that the preschool program listed on the reverse side will be operated in accordance with the
Rules for Preschool Programs 3301-37 O0.A.C. and. if applicable, Early Intervention Program
5123:2-1 0.A.C. section 04 (C) and (H) and Rules for the Education of Preschool Children with
Disabilities 3301-31 0.A.C. ule 03 (G), (H), (J), and (K) and rule 04 (A)(1), (A)(2), and (B).

Date Superintendent/CAQ Signature

Section V

SUPERINTENDENT ASSURANCES

I assure that the school-age child care program listed on the reverse side will be operated in
. accordance with the Rules for School Child Care Programs 3301-37 0.A.C.

Date Superintendent/CAO Signature

Section VI

CHARTERED NONPUBLIC SCHOOLS
LICENSURE EXEMPTION STATEMENT

I choose 10 obtain licensure for my preschool/school-age child care program through the Ohio
Department of Human Services. It is my responsibility to initiate the procedure for application to
obtain licensure or renewal of licensure for said programs. I unde “tand failure to meet application
or renewal requirements for licensure as established by the Ohio Department of Human Services
shall not revert to the Ohio Department of Education.

Date Chief Administrative Officer Signature

* FROM: SEO-SERRC Model Policies, Procedures and Forms to Implement the Preschool Rules. 9/91
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ECEL 2.1 (1-92)
A-Preschool

OHIO DEPARTMENT OF EDUCATION
DIVISION OF EARLY CHILDHOOD EDUCATION
BUILDING/SITE PLAN

PRESCHOOL
Section I
1. Fiscal Agent Name IRN
2. Building Name IRN
Section II

Attach a floor plan that reflects all indoor and outdoor areas used by preschool programs when the
programs are in operation. Label the building/site plan with fiscal agent name and building name. The
floor plan must identify all of the following information:

1. Latel all classroom INDOOR SPACE.

2. Label all PLAY SPACE (may include a combination of indoor and outdoor space).
3. Label dimensions in feet and inches.

4. Label the floor/story of building where the classroom is located.

Section III

Calculate the maximum number of preschool children who may occupy the INDOOR SPACE at
one time.

A. Calculate the total square feet available in the building for classroom INDOOR space according
to the specifications in the floor plan as listed in Section II-1 above.

1. Add the lengths of all rooms (INDOOR space)

2. Add the widths of all rooms (INDOOR space)

3. Multiply total width by total length = square feet

4. Divide by 35 square feet

The number in Line 4 reflects the maximum number of preschool children the classroom indoor
space identified in the building pian can accommodate at one time.

* FROM: SEO-SERRC Mode! Policies, Procedures and Forms 1o Implerent the Preschool Rules. 9/91

1 e
o b




ECEL 2.1 (1-92)
A-Preschool

Section IV

Calculate the maximum number of preschool children who may occupy play space (indoor/outdoor)
at one time.

A. Calculate the total square feet available for play space according to the specifications in the floor
plan as listed in Section II above.

1. Multiply Width by Length = Square Feet

2. Divide by 60 square feet

The number in Line 2 reflects the maximum number of children the play space (indoor/outdoor)
identified in the building plan can accommodate at one time.

* FROM: SEO-SERRC Mode! Policies, Procedures and Forms to Implement the Preschool Rules. 9/91
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ECEL 2.2 (1-92)
B-SACC

OHIO DEPARTMENT OF EDUCATION
DIVISION OF EARLY CHILDHOOD EDUCATION
BUILDING/SITE PLAN

SCHOOL-AGE CHILD CARE

Section I
1. Fiscal Agent Name IRN
2. Building Name IRN
Section II

Attach a floor plan that reflects all indoor and outdoor areas used by SACC programs when the pro-
grams are in operation. Label the building/site plan with fiscal agent name and building name. The
floor plan must identify all of the following information:

1. Label all INDOOR SPACE as PRIMARY, SECONDARY, AND/OR TERTIARY SPACE.

*If the primary space allows 35 square feet per child when the maximum nurnber of children are
in attendance, there is no need to identify secondary space on the floor plan. Use P to identify the
primary space on the floor plan.

*When space other than primary space is needed to meet the 35 square feet per child requirement
with the maximurn number of children permitted in attendance, identify both secondary and ter-

tiary space on the floor plan. Use S to identify the secondary space and T to identify the tertiary
space on the floor plan.

2. Label all OUTDOOR SPACE

3. Label P. S, and T space dimensions in feet and inches.

4. Label the floor/story of building where the INDOOR space is located.
Section III

Calculate the maximum number of school age children who may occupy the INDOOR SPACE at
one time.

A. Calculate the total square feet available in the building for PRIMARY indoor space according to
the specifications in the floor plan as listed in Section II-1 above.

1. Add the lengths of all rooms (PRIMARY space)

2. Add the widths of all rooms (PRIMARY space)

3. Multiply total width by total length = square feet

4. Divide by 35 square feet

The number in Line 4 reflects the maximum number of school age children the indoor space
identified in the buildinig plan can accommodate at one time.

* FROM: SEO-SERRC Mode! Policies, Procedures and Forms to Implement the Preschool Rules. 991
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ECEL 2.2 (1-92)
B-SACC

B. If secondary space is identified, calculate the total square feet available for SECONDARY indoor
space according to the specifications in the floor plan as listed in Section Ii-1 above.

1. Add the lengths of all rooms (SECONDARY space)

2. Add the widths of ali rooms (SECONDARY space)

3. Multiply total width by total length = square feet

>N

. Divide by 35 square feet

*Note - Secondary space may only account for one fourth of the total square footage for the program.
To test this, add primary and secondary space total square footage. This is the denominator. Use the
total square footage calculated for secondary space III-B4 as the numerator. Divide the numerator by

the denominator. The result must be 25% or less. If the result is greater than 25%, additional primary
space must be identified on the floor plan.

Section IV

Calculate the maximum number of school age children who may occupy OUTDOOR space at
one time.

A. Calculate the total square feet available for OUTDOOR space according 1o the specifications in
the floor plan as listed in Section II-2 above.

1. Multiply Width by Length = Square Feet

2. Divide by 60 square feet

The number in Line 2 reflects the maximum number of children the outdoor space identified in
the building plan can accommodate at one time.

* FROM: SEO-SERRC Mode! Policies, Procedures and Forms to Implement the Preschool Rules. 9/91

1675
L

G-HS




G-H9

YoNa

16/6 S (002524 213 puatusdiu] 03 SO PUD SINPIIVAY *SNINOY 19O FPUAS-OUS TNOY:] »

"uresdord [ooyososd Jup J0J posn WOOI Yord 10§ YIpim puk ISud[ 21edIpuU]

HOVdS oo JOVdS oo
YOOANI JOO4NI

g U8

) AOVdS oS 40vdS S govdS oS
VIS AVId o J4OOaNI = JOOANI P J4OOANI =
ST g 8 8

"suoisuawip Yim soeds Lepd 100pIno 21ed1puf “OVAS AV 1d St 9oeds Aeid 100pui [3qe]
"OVAS YOOUNTI Se 90rds 100pur WooISSe[d [9qe ]

NVId 40O Td H'IdINVS
"TOOHISHAd




G-H9

[~
v—q

16/6 "sopmy j00y2504,f oY1 Juaruophiu] o1 swo,f puv So2MP3IVLJ SIMOY LAV FHUHSC A4S TNOY: +

“wres30xd 21ed PiIYo 28e-100Y9S dY} 10§ PIsn doeds 10 BAIR YOTS JOJ YIPIM pue yiSusy J1edIpU|

L% s &
3 8
o S ) o
d 32 d 3 d 2 d 2
3 8 LK g

doeds Areiuay, - I,

NVId OO 14 H'IdINVS

HAVO A'TIHD ADV-TO0OHDS

2oedg Arepuodsg - § rds Lrewnd - 4
:SMO[[0] Se 9oeds 100puUl [oqRT]




G-T15

SAMPLE DISCUSSION QUESTIONS ®
ABOUT PRESCHOOL
RECORD KEEPING

1. Under what circumstances are multiple copies of
children’s records appropriate?

2. Who should have access to children’s records?
3. Who should have access to personnel files?

4. Should a preschool teacher’s observation notes
(anecdotal records, children’s work samples, daily
diaries, etc.) on the developmental progress of
individual children be kept?
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TO RECORD OR NOT TO RECORD
THAT IS THE QUESTION

|||||
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teaching skills. iR

3. A parent requests
a conference to
discuss her child’s

hearing loss.

. During class time,
a child falls, injures
himself, and the
parent arrives and
takes him to the
doctor.
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5. A parent calls to
report that the
family is moving to E=
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his rock collection
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WHY CONDUCT A
PROGRAM EVALUATION?

A program evaluation determines the worth of an early
childhood program

A program evaluation:

+ Is a management tooi for improving programming.
 Provides information regarding programmatic issues.
« Serves as an accountability report.

 Provides information which is useful in a public
relations effort.

(Case Research Committee, 1985)
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WHY CONDUCT A PROGRAM EVALUATION?
(Leader Sheet)

A PROGRAM EVALUATION DETERMINES THE WORTH OF
AN EARLY CHILDHOOD PROGRAM

A PROGRAM EVALUATION:

+ Is a management tool for improving programming.
Example: It may be used to identify specific program components that need attention.

* Provides information regarding programmatic issues.
Example: It may be used to compare outcomes across learning environments that employ
different approaches.

+ Serves as an accountability report.
Example: It may be used as a report to the board of education in response to a request
for information about the program’s effectiveness.

* Provides information which is useful in a public relations effort.
Example: It may be used as a report to disseminate the findings through a media which
would generate support for the program or to request additional funding.

(Case Research Committee. 1985)
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PROGRAM EVALUATION

RATIONALE:

As with any program, it is critical for administration, staff, and parents to develop and
implement procedures for prograrm evaluation. Although a program can opt to study many
program variables, measures of short-term student gains, placement after preschool and
stability of that placement Gver time are critical to determination of program effectiveness.

PROGRAM EVALUATION

Yes

No

NI*

Comments

(8%

Administration and staff conduct an
annual assessment to identify strengths
and weaknesses of the program.

. Joint planning for specific program

goals is conducted annually.

The staff are directly involved in all
decisions affecting this section of the
program.

. Parents have input in the evaluation

of the program.

. Short-term gains of children are mea-

sured to determine the effectiveness
of the program.

. After leaving the program. children

are systematically fcllowed to deter-
mine how they are progressing and
what percentage of the children are
served by regular education, regular
education with support, or special
education.

. Longitudinal study is conducted to

determine the percentage of students
who graduate.

. Longitudinal study is conducted to

determine the percentage of students
who become self-sufficient adults.

Results of evaluation are used to im-
prove program.

*Needs Improvement

(Zook. Lynn & Fakkema. 1990}
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Modules for Competency-Based
Personnel Preparation in
Early Childhood Education
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o | GOALS

1. Understand the importance of an established
preschool philosophy in guiding a developmentally
and exceptionality-appropriate program.

2. Define developmentally and exceptionality-appropriate
curriculum and recognize the implications for best
practice.

3. Define environment as it applies to a developmentally
and exceptionality-appropriate preschool program.

4. Understand the value of interpersonal interactions in
the optimum development of young children.

‘ 5. Identify necessary data collection/record keeping
information.

6. Recognize the importance of a systematic program
evaluation for providing quality preschool services.

PLANNING

Planning is deciding in advance what to do, how to do it, when to do it, and who will do it.
Planning bridges the gap between where you are now and where you want to go.
Planning makes it possible for things to occur that would not otherwise happen.

Without a plan, you are leaving the future events to chance.




Planning

" Schedale |

BEST COPY AVAILABLE

1 TV0D




LEVEL: STAFF

GOAL: #1 Understand the importance of an cstablished preschool philosophy in guiding a developmentally and exceptionality-appropriate
progran.

COMPETENCY TYPE: KNOWLEDGE
OBJECTIVE: Participants will identify the necessary clements of a preschool philosophy.

ENABLING ACTIVITIES RESOURCES/MEDIA/READINGS LEADER NOTES
1. Large group activity 1. Worksheet (S-W1) 1. Worksheet:
Brainstorm components of a philosophy. Brainstorm: Components of a Philosophy Can be used as Transparency for grcup
presentation.

The leader should ask the participants to
consider how issues of diversity (e.g.,
ability, cultural, racial, religious, gender,
etc.) affect the components of philosophy.

2. Large group activity 2. Handout (S-H1) 2. Checklist and Transparency can be used
Compare and contrast brainstorming Program Philosophy Indicaiors as a Handout.
activity results with published
recommendations. Transparency (S-T1) Leader needs to assure that participants
Philosophy: Framework of a Program are aware of requirements for philosophy
(Oliva, 1989) in Rules for Preschool Programs

(3301-37-02).

19,
192
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BRAINSTORM

Components of a Philosophy
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PROGRAM PHILOSOPHY INDICATORS

The program has a written statement of philosophy regarding services for young
children with special needs.

There is a written statement about the goals and objectives the program is seeking to
achieve.

There is a written description of all services offered by this program.

There is a written statement about the qualifications and competencies for personnel
in the program.

There i< 2 written statement about the role and involvement of family in the program
and the educational process.

There is a written statement about the value of early intervention.

There is a written statement about the approach to the curriculum and services which
talks about their conceptual relationships.

There is a written statement about the educational team and how that team works
together for children and families.

There is a written statement about the relationship of the program to other services
both within the education system and in the community at large.

Inservice training takes place to explose and refine the program philosophy.
The program philosophy is disseminated to parents and families.

The program philosophy is communicated to other programs and services in the
community.

The focus of program philosophy is evident in the classroom activities and the design
of individualized education planning for children.

The program philosophy is reflected in the program evaluation.

{Lynch. Brekken. Drouin. & Wolfe 1986)
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PHILOSOPHY:
FRAMEWORK OF A PROGRAM

A program philosophy addresses educational, excep-
tionality, and developmental issues, and includes
provisions for measurement of program effectiveness.

« Purposes of education (social interactions, independ-
ence, self esteem, developmental readiness skills,
etc.)

 Nature of learning (materials and activities support
learning through play; parent involvement, team
service delivery model, integrated learning environ-
ment, etc.)

« Nature of the learner (individual differences, emphasis
on the whole child, etc.)

The program philosophy refiects sound practice,
research, and theoretical issues.

« NAEYC Guidelines
 Perry Preschool Project

« Erikson, Piaget

(Adapted from Lynch, Brekken, Drouin, and Wolfe, 1984; Oliva, 1989)
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OHIO SERVICE DELIVERY PROJECT

EXEMPLARY PROGRAM SELECTIONS

OHIO PROGRAM SELECTIONS

1. Akron Public Schools 4,
65 Steiner Avenue
Akron, OH 44301
Kim Carlson, Supv. Teacher
(216) 434-1661

2. Hopewell Special Education Resource 3.
Center
5799 W. New Market Road
Hillsboro, OH 45133
Lisa Barnhouse, Early Childhood Coord.
(513) 393-1904

3. Toledo Public Schools
1624 Tracy Street
Toledo, OH 43605

Elaine Chapman. Supervisor
(419) 666-5180

Arlitt Child Development Center
2535 Dennis Street

Cincinnati, OH 45221

Linda Jenner, Assoc. Director
(513) 556-3802

Miami Valley Child Development
Centers, Inc.

1034 Superior Avenue

Dayton. OH 45407

(513) 278-8293

NATIONAL PROGRAM SELECTIONS

1. The Creative Preschool S.
2746 West Tharpe Street
Tallahassee, FL 32304
Pamela Phelps, Program Director
(904) 386-1450

2. Merricats Castle Preschool
316 East 88th Street 6.
New York, NY 10128
Gretchen Buchenholz, Director
(212) 831-1322

3. Early Childhood Programe¢ .. Vermont
College of Norwich ©  ersity 7.
College Street
Montpelier, VT 05602
Lee Lauber, Early Childhood &
Elementary Services Coordinator
(802) 223-8765

4. The Northwest Child Development
Center 8.
2919 First Avenue West
Seattle, WA 98119
Linda Gil, Program Director
(206) 281-9222

Source: EC-SPEED Project. North Central Ohio SERRC.

A

The Westside Community Center
Special Services

11444 Hascall Street

Omaha, NE 68144

Sandra Peterson, Dept. Head
(402) 390-8207

Bank Street Family Center

610 West 112th Street

New York, NY 10025

Karen Chaglasian, Special Ed. Coord.
(212) 222-6700 Ext. 516

Clayton Municipal School Integrated
Program

Alvis Elementary

4th & Aspen

Clayton, NM 88415

Toni Dabovich, Principal

(505) 374-9313

Oregon System of Higher Education
The Teaching Research Child
Development Center
345 N. Monmouth Avenue
Monmouth, OR 97361
Torry Piazza Templeman,
Assoc. Research Professor
(503) 838-8000 Ext. 391

185
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o THE OHIO SEARCH
Locating and Selecting

Locating Programs
* Identified Criteria by Which to Judge Programs
+ Sent Survey to 1200 Preschool Providers
— 996 Programs Responded
— 269 Had Preschool and Served Handicapped

» Invited 150 Programs to Submit Written Description of Their Programs
— 80 Programs Responded

Results
* 80 Programs Screened Down to 20 Programs
* Project Staff Separately Selected Top 10 Programs

* Individual Lists Were Compared and five Programs Were Visited and Video Taped

Source: EC-SPEED Project. North Central Ohio SERRC.
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NATIONAL PROGRAM SEARCH

Locating Programs

Review of Literature — The Ohio State University Library System
*» Educational Resources Information Center (ERIC)

+» Exceptional Children Education Resources (ECERS)

+ Psychological Abstracts (PA)

» Dissertation Abstracts International (DAI)

Regional Resource Center — NCO/SERRC
* NCO/SERRC Staff

* Special Net

+ SERRC Library Video Collection

Referrals
« State Consultants
» National Organizations

» Major Universities/Medical Centers

* Program Directories

« Research Institutes

Public School Districts

» National! Experts

RESULTS: 400+ Programs Were Referred as Exemplary Models

Source: EC-SPEED Project. North Central Ohio SERRC. 2 ( }o
1
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() EARLY CHILDHOOD SPECIAL EDUCATION
SERVICE DELIVERY PROJECT FINDINGS

« Exemplary Programs Represent a Variety of Sources:

— PUBLIC AGENCIES (Head Start) - Private Providers
— University Lab Schools — Public Schools
- Day Care Providers — Urban, Suburban, Rural Models

* Exemplary Programs Define Mainstreaming to Mean Regular Class Placement for all
Children

* Exemplary Programs are “Driven” by a Common Vision: Beauty Within Diversity

* Exemplary Programs Consistently Reflect a Developmental Philosophy

{0

Source: EC-SPEED Project. North Central Ohio SERRC.
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NATIONAL PROGRAM SEARCH

SELECTING PROGRAMS — THE SCREENING PROCESS

1. Initial Screening (During Referral Process)
Carefully Worded Program Description
400 Letters Inviting Program to Respond

150 Programs Responded by Sending Written Program Descriptions

‘ 2. Comprehensive Screening of Written Program Descriptions
EC-SPEED Checklist Used as Programs Arrive

Looking for Missing/Unclear Information Programs Contacted to Supply More
Information

EC-SPEED Checklist Used a Second Time

Looking for the Match Between the EC-SPEED Criteria and the Program Information

150 Programs Screened Down to 20 Programs

3. Individual Screening
EC-SPEED Checklist
Project Staff Separately Selects/Lists Top eight Programs
Individual Lists Were Selected/Visited/Evaluated

Gathering Additional Information for Final Selection

Source: EC-SPEED Project, North Central Ohio SERRC.
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® EXEMPLARY PROGRAMS DEFINE
MAINSTREAMING TO MEAN REGULAR
CLASS PLACEMENT FOR
ALL CHILDREN

Most Restrictive 1. Institutional or

The Classic Cascade Model ;039“31 t
acemen

1. Conceptualizes placements along a / )
continuum c? 2. Homebound

2. Designed to facilitate movement P Homebased .
toward the mainstream Qb\ lnstrugn;n f(may e

3. Often empioyed in limiting ways g the Lf = ct)rddl o

4. Often L.R.E. is defined as what is @ infants and toddlers)
available A<2’;\

5. More restrictive settings don't 9 3. Residential School

necessarily prepare students for {for handicapped only)

less restrictive placements 4. Special Day Schoo!

(separate facilities)

5. Special Class Located in Regular
School (“pretend” mainstreaming
may occur here)

8. Special Class Placement With
Reverse Mainstreaming {majority of
student are handicapped)

7. Regular Class Placement With Support Services as
needed:
a. related services: O.T., PT., Speech, etc.
b. itinerant special education teacher
C. consulting specialist
d. team teaching: special education teacher with early
childhood teacher
shared classrooms
modified teaching strategies designed to
accommodate specific handicapping conditions
(developmentally appropriate) practices by, their
very nature, accommodate a wide range of
handicapping conditions)
g. modifications to environment designed to provide
access to children with handicapping conditions

~®

When such supportive services and
modifications are provided what
occurs is what we term “the most

Least Restrictive 20 supportive environment”
Source: EC-SPEED Project. North Central Ohio SERRC. g
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EXEMPLARY PROGRAMS

CELEBRATORY ATTITUDE TOWARD
HUMAN DIVERSITY

Exemplary Programs Reflect A Visionary Attitude Which Celebrates The Beauty of Human
Diversity ... Color. Culture. Religion. Gender, Age. and Ability.

AN ATTITUDE CONTINUUM

1. Rejection of 2. Acceptance’ 3. Celebration/ 4. Romanticize
Diversity Tolerance of Appreciation of Diversity
Diversity the Beauty Within
Diversity

Elitist Attitude Tourist Appreach Inclusionary Attitude Inaccurate Portrayals
(Racism. Sexism. - (Exotic Stereotypes) (Everything is (Positive But
Negative Stereotypes) Beautiful in its Inaccurate

Own Way) Stereotvpes)

“The basis for community is the reco_nition of a reality ... the fact, that
all, whether ciever or dull, fit or infirm, beautiful or plain, are members
one of another”

Robert Ellsberg

Whether they're handicapped or healthy, homeless or affluent, safe or at-risk. children need
each otlier to grow. Children need to be together, in a safe. warm. and caring environment
— to play together, learn together. The rooted and the disposed. the graceful runner and
the child who’ll never walk. the sure-of-himself. easy smiler. and the child who's afraid to
risk loving again all become part each of the other.

Source: EC-SPEED Project. North Central Ohio SERRC. 2 o
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. KEY PRINCIPLES WHICH DRIVE
EXEMPLARY EARLY CHILDHOOD PROGRAMS

A. Developmentally Appropriate Practice

| Every child is unique with an individual pattern of growth and development. The

i program curriculum, materials, and adults are responsive to the individual abilities and

} interests of children. Differing levels of ability and development are expected, accepted,
’ and used to design appropriate learning activities.

B. Exceptionality Appropriate Practice
A developmental sequence is used with all children that begins instruction at the point
of the child’s level of proficiency and proceeds sequentially. motivated by the child’s

interests and strengths. An effort is made to integrate the physical, cognitive. social,

emotional, language, self-help, and aesthetic areas of development in instructional
activities.

C. Visionary Attitude Which Celebrates the Beauty of Human Diversity (Color, Culture,
Religion, Gender, Age, and Ability)

“The basis for community is the recognition of a reality ... the fact that all whether
’ clever or dull. fit or infirm, beautiful or plain are members one of another.”

Robert Ellsberg

Source: EC-SPEED Project, North Central Ohio SERRC.
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EXEMPLARY PROGRAMS CONSISTENTLY
REFLECT A DEVELOPMENTAL PHILOSOPHY

DEVELOPMENTAL ACADEMIC
EDUCATIONAL EDUCATIONAL
MODEL MODEL
Characteristics: Characteristics:
child-centered ieacher-directed
self-selected activities diagnostic/prescriptive activities
experiential/active learner passive learner
conceptual learning rote learning
learning easily generalized learning not easily generalized
natural setting/play-based paper/pencil/desk
child “constructs” own knowledge teacher transmits knowledge
intrinsic motivation extrinsic motivation
social interaction individual time-on-task
cooperation stressed competition stressed
teacher-facilitator teacher-director
VALUES DIVERSITY VALUES CONFORMITY
Integration Segregation
Curricular Implications: Curricular Implications:
« modify the program + modify the child (children with
(adaptations, support services) handicapping conditions, culturally
different, learning disabled)
: DAP + EAP
« more direct instruction to correct the
+ curriculum must fit the child deficit

« child must fit the curriculum

Source: EC-SPEED Project. North Central Ohio SERRC.
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EARLY CHILDHOOD SPECiAL EDUCATION
(EC-SPEED) PROGRAM EVALV/ATION OUTLINE

LEGAL SECTION

Free Approepriate Public Education
Least Restrictive Environment
Evaluation and Placement
Individualized Education Pian
Due Process

Child Find

Uk W

PROGRAM PHILOSOPHY SECTION

7. Stated Program Philosophy
8. Integrated Program Philosophy (Educational, Exceptionality, and Developmental Issues)
9. Basis for Program Philosophy (Sound Practice, Research, Theoretical Issues)

10. Goals and Objectives Reflect Program Philosophy

11. Ability to Articulate Program Philosophy

12. Daily Interactions Between Adults and Children Reflect the Stated Philosophy of the

Program

13. The Educational Environment Reflects the Stated Philosophy of the Program

14. The Activities Chiidren are Involved in Reflect the Stated Program Philosophy

15. The Materials Used by Children Reflect the Stated Program Philosophy

PROGRAM COMPONENTS SECTION
16. Curriculum and Instructional Methodology

Developmental Domains

17. Physical Development
18. Cognitive Development
19. Social Development

20. Emotional Development
21. Self-Help Development
22. Language Development
23. Aesthetic Development

Related Program Components

24. Individualization

25. Program Environment

26. Integration

27. Transitions

28. Child Evaluation

29. Program Evaluation

30. Staff Composition, Organization, and Roles
31. Staff Training and Preparation

32. Resources and Facilities

33. Parent Involvement and Education
34. Related Services

Service Delivery Options
35. Service Delivery Options

Source: EC-SPEED Project. North Central Ohio SERRC.
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LEGAL COMPONENTS

1. Free appropriate public education
2. Least restrictive environment
3. Evaluation and placement

4. Individualized education plan

W

. Due process

6. Child find
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® PHILOSOPHICAL COMPONENTS

Exemplary Early Childhood Programs Articulate Their Program Philosophy
A. The Program Philosophy is Evident in Written Statements
B. The Program Philosophy is Evident in Verbal Statements

C. The Program Philosophy is Evident in Program Practice
+ All Three Components are Evident
+ All Three Components are Philosophically Consistent

+ Together. the Three Components Reflect a Visionary Attitude Which “Drives™ the
Program

Source: EC-SPEED Project, North Central Ohio 'SERRC. 2 N
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DEVELOPMENTAL DOMAIN COMPONENTS OF o
EARLY CHILDHOOD PROGRAMS

I. PHYSICAL DEVELOPMENT

Daily. Scheduled and Supervised (Indoor/Outdoor) Gross Motor Activities
Daily Fine Motor Activities That Relate to Children’s Natural Play

Gross-to-Fine Motor Sequence Followed

o 0w

. Indoor Area for Gross Motor is Safe. has Sufficient Space. and Variety Suppicmental
Play Materials/Adaptive Equipment

I

Outdoor Area for Gross Motor is Safe, has Sufficient Space. and Variety Supplemental
Play Materials/ Adaptive Equipment

F. Fine Motor Play Materials Meet Needs of Participating Studeats
II. COGNITIVE DEVELOPMENT

Children Select Activities Within a Teacher Planned Environment
Materials and Activities Promote Higher Forms of Thinking
Activities Relate to the 